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This study investigates the inclusion and expansion of multimodal research in academic 
and dissertation writing, exploring how to overcome the challenges and obstacles encountered in 
the creation of multimodal doctoral dissertations in the field of education. The work starts by 
looking at multimodality in education in general – trying to understand what is multimodality 
and its application in the classroom.  Next, I look more specifically at the literature related to the 
use of multimodality in academia and dissertation writing. The literature review reveals a lot of 
studies on the inclusion of multimodality in K-12 education, and a growing interest in the 
incorporation of multimodality in college composition classes. However, a gap exists with 
regards to multimodal scholarship and dissertation writing in particular. The number of 
successfully defended multimodal dissertations in the field of education is still quite limited and 
the obstacles preventing the production of multimodal academic work, will be discussed in the 
findings section of this study. 
The theoretical foundations of multimodality are explored, with the inclusion of key 
scholars and concepts that guide the field and drawing from Vygotsky's Sociocultural Theory of 
Cognitive Development and Freire's Critical Pedagogy. To gain a deeper understanding of the 
challenges and difficulties in producing a multimodal dissertation, a case study was conducted 
with four multimodal dissertations successfully defended in the last ten years in the humanities.  
Analysis of the interviews and additional university data were used to uncover the challenges and 
obstacles encountered by the study participants and help provide recommendations for future 
students who wish to produce a multimodal doctoral dissertation.  
This Dissertation can also be viewed at website: https://www.soniaestima.com, where the 
reader can watch the embedded videos side-by-side with the text, without leaving the page.     
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CHAPTER 1: INTRODUCTION 
In this multimodal dissertation, the initial introduction is offered in the form of a video 
where the framework for the need and the value of multimodality is laid out. Each section of the 
dissertation starts with a video, offering an additional perspective to the text that follows. Video 
and text are presented in tandem, each with equal importance to the comprehension of the whole. 
In addition to the introduction video presented here, each section of the dissertation has a series 
of videos that contribute to the concepts being presented. The videos, together with direct 
quotations from the literature, offer the reader the opportunity to hear the scholars in their own 
voice, adding another dimension and layer to the text and the understanding of the message. If 
the reader prefers to read the dissertation online, it is available at the website: 
https://www.soniaestima.com, where the videos are embedded within the text and can be viewed 
without leaving the page.   
 
Video 1: https://www.youtube.com/watch?v=sUixd_nSF0o&feature=youtu.be  
My interest in composing a multimodal dissertation was initially sparked by Nick 
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Sousanis' Unflattening - a doctoral dissertation written entirely in comics format. I am 
particularly interested in exploring how multimodality can help make academic work more 
accessible to a wider audience, who may not otherwise be able to consume academic research. I 
wish to explore what multimodality can add to the doctoral dissertation and hope to contribute to 
the expansion of our understanding of what a multimodal dissertation may look like. 
I propose that we must challenge the exclusivity of text-based knowledge production in 
academic scholarship. My goal is not to oppose the use of text, but rather to promote the 
expansion and inclusion of other modes in addition to text and print. Academia must embrace 
new modes of expression if it wishes to remain relevant and have an impact on the lives of 
students and practicing educators everywhere. I propose those of us working in education should 
continue to push for the expansion of our notion of reading and writing, and knowledge making. 
And scholars should not only discuss the inclusion of multimodality in education but also start 
including multimodality in their own research and work. The central point I will address in this 
study concerns the need to expand our ideas of academic inquiry and scholarship. If education is 
to fulfill its role in enabling and empowering students to become active members of society, then 
we must insist on exploring new modes of meaning-making and attempt to engage with a much 
wider audience. To that end, I will argue for the inclusion and expansion of multimodal research 
in academic and dissertation writing. 
This work starts by looking at multimodality in education in general – investigating and 
understanding what is multimodality and the field of multimodality and its application in 
education in general. To gain a historic perspective, I start by identifying and reviewing some of 
the scholars who have pioneered the study of multimodality; and then look at some of the works 
and application of multimodality in the classroom. 
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Next, I look more specifically at the literature related to the use of multimodality in 
academia and dissertation writing. In the last 20 years, much has been written about 
multimodality, but most of the work has focused on K-12 education. More recently, there has 
been an increased interest in multimodality in higher education, and I have found some studies 
specific to college composition classes. But, there is still a gap in the literature with regards to 
multimodal scholarship and dissertation writing in particular. There have been some pioneers, 
who have produced and successfully defended multimodal doctoral dissertations, during the last 
decade. However, the examples are still few and far between, and there are still many obstacles 
to the production of multimodal academic work and dissertation writing, which will be discussed 
in the findings section of this study. 
The theoretical foundations of multimodality is explored, with the inclusion of key 
terminology and key concepts and principles that guide the work. Starting with the work of the 
New London Group (1996), and key scholars in the field of multimodality, such as Kress, Cope, 
and Kalantzis to help provide an understanding of what is multimodality and why it matters. This 
work also draws from Vygotsky's Sociocultural Theory of Cognitive Development and Paulo 
Freire's Critical Pedagogy - stressing the need to undertake knowledge-making as embedded in 
the community within which it takes place and the need to validate the experiences of all those 
who are often left behind and invite everyone to join the conversation. Multimodality is proposed 
here as a means to expand and diversify academic inquiry in order to reach a wider audience, 
who might otherwise not be able to consume it; as well as to provide alternative means of 
communication to those who might not feel adequate to discuss academic matters and to help 
them find their voice. 
To gain a deeper understanding of the challenges and difficulties in producing a 
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multimodal dissertation, I conducted a case study with multiple cases, locating 4 multimodal 
dissertations successfully defended in the last 10 years, in the humanities. Each case was selected 
based on the dissertation format itself and the modes included, following pre-determined criteria 
explained in the methods section. Interviews were conducted with the authors as well as their 
supervisors/advisors, to learn from each case what were their obstacles and how they were able 
to overcome the challenges encountered along the way. I also looked at the requirements and 
guidelines from each university, to compare and contrast the challenges of dissertation archival 
deposit. 
While all cases investigated in this study were successful and the authors managed to 
successfully defend their multimodal dissertations, all of them shared some level of frustration, 
challenges they had to overcome, and changes they had to make to the original plan, in order to 
have their work accepted by their doctoral committee as well as fulfill the university 
requirements. In the findings and conclusion sections, I share their views and their 
recommendations, as well as my own recommendations based on what I learned from the 
analysis and my own experiences attempting to produce a multimodal dissertation. 
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CHAPTER 2: LITERATURE REVIEW 
 
2.1 MULTIMODALITY IN EDUCATION  
Allow me to introduce the literature review with this short video and a few words about 
the work ahead.  
 
Video 2: https://www.youtube.com/watch?v=iV8JF_pn_bQ   
Before proceeding with the literature review, it is helpful to take a look at the definition 
and explanation of the terms multimodality and multimodal learning and define some of the key 
terminology encountered in the literature and this work. 
 
2.1.1 Definition of terms and keywords 
Multimodality 
Multimodality refers to the use of different modes for communication, namely textual, 
aural, linguistic, spatial, and visual resources, used to compose messages. Key to multimodal 
perspectives on literacy is the basic assumption that meanings are made and interpreted through 
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many different ways or modes through which people communicate. Spoken and written language 
are just part of the vast repertoire of available options for meaning making (Kress, 2000, 2005, 
2010; Jewitt, 2008). 
Mode 
In the context of multimodality, the term mode refers to the organized use of all the 
available resources for purposes of meaning making, such as images, spoken and written 
language, videos, sound and music, gestures, etc. (Kress, 2000; Kress & van Leeuwen, 2006). 
All modes contribute to the whole in the understanding of a particular communication event, but 
at the same time all modes are partial. Each mode, including speaking and writing, contribute to 
the construction of meaning in different ways; but no one mode alone can account for the entire 
process of communication. Each mode plays a unique role in meaning making (Kress, 2000, 
2006, 2010). Below, Kress explains what is Mode: 
 
Video 3: https://www.youtube.com/watch?v=QKB5Ce5XM6k&feature=youtu.be (2012) 
Social Semiotics 
The study of multimodality originates in social semiotics. Semiotics is the study of signs 
and symbols and how they ar e used for communication. Social semiotics focuses on the social 
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context within which communication takes place; not an abstract study of the forms used, but 
rather the process undertaken by the individuals within their group context. Social semiotics 
looks at the choices of resources and modes made by the participants, such as images, video, 
printed text; the different affordances of each mode; and the social and cultural context involving 
each communication event (Kress, 2000, 2010, 2016). 
In the following video, Kress talks about how the cultural context influences the choice 
of modes: 
 
Video 4: https://www.youtube.com/watch?v=ZhwjLaTOgDA&feature=youtu.be 
Multiliteracies 
Multiliteracy refers to the teaching of reading and writing through a combination of two 
or more modes, to include, printed text, still and moving images, sound and music, gestures, and 
more. The interest in multimodal literacy is a relatively new and growing field of research. The 
basic assumption begins with the recognition that reading and writing nowadays is increasingly 
tied to the use of multimodal and digital texts. The theoretical framework of multiliteracies posits 
multimodality in literacies as a key principle of situated learning, which focuses on the students’ 
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experiences; explicitly connecting meaning to their social and cultural contexts; and 
transformational practice, where students recreate meaning into their own experience (Cope & 
Kalantzis, 2000; New London Group, 1996; Jewitt 2008). 
Multimodal vs. Multimedia 
These two terms may be found interchangeably in the literature and their use seems to be 
contingent upon the point of view or the intended audience. The term multimedia is often found 
in general, non-technical articles in reference to the use of film and video in the classroom, 
whereas the term multimodal is often preferred in academia. Multimodal emphasizes the design 
and process, while multimedia often refers to the technology and the product (Lauer, 2009). 
 
2.1.2 Multimodal meaning making  
Society is becoming more global and individuals are increasingly inter-connected. 
Technology is becoming ubiquitous and mobile devices are now a constant presence in everyday 
life, and we are witnessing a change in how people interact with each other and the world around 
them. Communication is increasingly shaped by new technologies and new ways for interacting 
with and deriving meaning from the environment around us. New aspects of communication are 
emerging from new ways of dealing with text, image, action, and sound. 
These new advances in technology have implications for how people learn and how it can 
be incorporated and explored in education. Over the last 20 years, we have seen an increase in 
new digital formats, incorporating the use of images, video and sound, and challenging the 
dominance of the printed written form and moving towards the medium of the screen (Mills, 
2015). These changes in the communication landscape call for a review of traditional 
pedagogies, moving towards a multimodal approach to education. 
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In the following video clip, Burruss (2016) gives a very brief introduction to the need for 
a multimodal approach to literacy. The author proposes the growing presence of digital media 
requires a rethinking of what is literacy. She is not proposing the elimination of text, but rather 
the inclusion of different modes along with text. Images and video are not mere illustration, but 
they are an integral, and equally important part of the message – and this shift necessitates 
enabling students to become fluent in multimodal learning: 
 
Video 5: https://www.youtube.com/watch?v=Nhuq5byvax8&feature=youtu.be  
 
2.1.3 The use of multimodality in education 
The use of multiple modes of making meaning can apply to education. Reading and 
writing today increasingly involves a growing variety of forms, to include images, digital forms, 
interaction, hyperlinks, and new web formats to be viewed with the ever-increasing accessibility 
of varying mobile devices. Students have become producers of content to be shared in social 
media platforms and they are generating a greater variety of text that include different media, 
such as videos, images, and audio. For educators, these changes call for a new understanding of 
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the different modes and their affordances and the potential for how they can be used in the 
classroom to aid the learning process (Cope & Kalantzis, 2017; Jewitt, 2005; Mills & Unsworth, 
2017). 
Currently, an increasing number of scholars and practitioners are conducting research on 
a variety of multimodal products and text types, such as children’s animations, multimodal 
mapmaking, social media, and video gaming, as media literacies, to name a few (Gee, 2004; Hull 
& Nelson, 2005; Rowsell & Walsh, 2011; Vasudevan et al., 2010). Researchers are increasingly 
investigating new possibilities of digital spaces and multimodal practices. 
Mills (2015) sees a shift in how reading is becoming progressively more interactive, 
where readers are now often engaged and responding to the content they encounter; and writing 
now has a much larger and immediate potential audience with the global connection afforded by 
the Internet. Both reading and writing can now be simultaneous activities in texting and social 
media, in turn requiring new ways of thinking about the skills necessary to function in this 
multimodal environment (Mills, 2015). 
Mills (2015) also stresses the importance of addressing the social dimensions within 
education that draws on multiple modes of meaning making, such as power relations and situated 
practice. She points to the issues of diversity and making sure all groups have a voice; and the 
role of multimodal curriculum design in addressing these concerns. In the following video, Mills 




Video 6: https://www.youtube.com/watch?v=FduhWZ3Xcr4&feature=youtu.be  
Jewitt (2005, 2008) looks at how reading and writing is changing through the interaction 
with the computer screen. Image, sound, and movement interact on the screen and reconfigure 
the relationship between text and images. The author believes writing is increasingly 
incorporating more visual elements and images are increasingly gaining center stage, challenging 
the salient place of the written word in education. Bezemer and Jewitt (2010) propose the 
increase in multimodal approaches to educational research, with images that serve not just as 
decorations to the page, but as semiotic resources in their own right. 
Jewitt (2008), however, also reminds us that much research has been carried out on 
language and the visual and verbal modes of communication, but substantially less has been 
studied about the use of sound, gestures, movement, and other modes of communication. While 
research on multimodal ways of making meaning has tried to account for different ways of 
representing knowledge and meaning, there are particular modes, such as taste, smell, and touch, 
that have received less attention than the contrast between the written versus visual modes. There 
is great potential and a serious need for looking into and accounting for the role of all the senses 
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– touch and movement, smell and taste, tactile, and kinetic – in learning with multimodal 
resources. (Jewitt, 2008; Mills 2017). In the following video, Jewitt (2013) discusses the layering 
of different modes to convey ideas and make sense of the interaction:  
 
Video 7: https://www.youtube.com/watch?v=8WtysTnK3cA&feature=youtu.be 
One group of researchers who studied the use of touch is Simpson et al. (2013). They 
looked at how mobile devices, such as iPads, allowed students to take multimodal, 
multidirectional paths in their reading and meaning making. The researchers in this study were 
particularly interested in the mode of touch and how it affects students’ reading paths. They 
studied several dyads of students working together and collaborating in reading assignments 
using iPads. In each case, it appeared clear that students used touch to both follow 
multidirectional paths, but also to help and share information with each other. These authors 
were interested in learning how students used a series of movements, such as touching, tapping, 
and sliding to follow non-linear pathways for reading and writing. They looked at the choices of 
movement made by the students and how touch itself influences how students work and how 
they make sense of the material to be studied. 
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Previous research on learning styles has pointed to the importance of kinesthetic learning 
modes, however, research on the specific role of touch in reading with mobile devices, is still 
very limited (Mills, 2015). Given the expansion of touchscreen technology, new research is 
needed to understand how touch becomes an integral aspect of the learning process and how 
students use touch to interact with the content. In these new digital spaces, the use of touch 
enables students to explore different pathways and the dynamic multidirectional nature of 
reading becomes apparent. More research is needed on the role of touch in digital reading 
practices (Simpson et al., 2013).  
Luke (2003) proposes a departure from the traditional pedagogy as a linear process of 
passive reception and mastering of the dominant modes of information to the incorporation of 
digital technologies and the new modes of textual practice. Luke suggests that the classroom 
should not be a departure from the type of communication people do every day in the world. The 
classroom should not discourage children from exploring, mixing and reinventing from the 
diverse sources and modes they are now encountering outside school. Luke’s work also follows a 
social constructivist theory of education as a departure from the traditional pedagogy of linear 
knowledge transmission from teacher to student. Technology for Luke is not at the center of the 
learning process, computers are simply one resource among many. Rather, a critical, learner- 
centered constructivist pedagogy is proposed, with self-reflection and analysis of the socio-
cultural context where learning takes place (Luke, 2003). 
For Hull and Nelson (2005), the power of multimodality is not simply the addition of 
images and music juxtaposed to text and thus increasing the meaning of such text. Rather, the 
authors propose what they call a “process of braiding” (p. 225), or “orchestration,” where the 
combined total transcends the sum of its parts – offering different kinds of meaning (not 
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possible through each isolated mode alone). 
Selfe (2007) offers some guidance for teachers trying to incorporate multimodal approach 
in their teaching; and he offers the following graph showing some of the challenges faced by 
teachers new to multimodality. 
 
Figure 1: Selfe - Challenges teachers face 
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2.1.4 Classroom research on the use of multimodality across subject matter 
Here is a call for the inclusion of multimodality in the classroom:  
 
Video 8: https://www.youtube.com/watch?v=pxVWarmsdEQ&feature=youtu.be (Judd, 2017) 
An increasing number of studies have been conducted to investigate how multimodality 
is employed in the classroom. Marchetti and Cullen (2016) describe a couple of studies focused 
on the use of different visual materials in the language classroom. In their studies, the authors 
claim that students showed preference for learning new language from images and other visual 
materials, rather than text alone. The majority of students preferred to work with the aid of 
visuals for vocabulary learning as well as for speaking activities in class. The authors concluded 
that it is useful to use a variety of modes for students to interact, and the alternation of different 
modes at different times over the course of a lesson seemed beneficial. Students responded 
positively to the addition of images and external audio; and the interaction of the different modes 
in the learning process, which assisted in the acquisition of new language forms (Marchetti & 
Cullen, 2015). 
In another study, Dusenberry et al. (2015) describe the use of multimodality in a technical 
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communication course. The authors describe three different examples of multimodal student 
work; the production of infographics as part of a writing assignment; conducting and 
incorporating data from research interviews; and preparing a software presentation. The authors 
attempted a departure from the traditional linear school composition, to a new model where the 
students have agency in their own learning and are required to effectively filter, evaluate, and 
remix information to create new multimodal artifacts to demonstrate their learning, and learn to 
communicate with a diverse audience. In a layered and multidirectional approach, students are 
both consumers and designers. Students were asked to filter information generated from diverse 
sources and modes; and then considering the needs of their intended audience, they had to 
negotiate between the content and the mode of transmission to find the appropriate medium and 
form. Although the authors admit that students expressed frustration at times, they reported 
positive outcomes in the end (Dusenberry et al., 2015). 
Smith et al. (2016) looked at how university students build arguments in written essays 
versus multimodal videos. They analyzed how the different modalities enable students to 
produce different types of arguments and offer different affordances to students. In their study, 
the authors found that the more traditional and familiar mode of the written essay allowed 
students to follow pre-established paths to form well-structured and balanced arguments and 
counter-arguments. In contrast, the multimodal assignments provided more freedom and greater 
creativity on the part of the students to create unique arguments drawing from a greater variety of 
resources, such as including music to elicit specific feelings from the audience. When the 
students worked with the less familiar multimodal video elements, they demonstrated greater 
awareness of their audience in building their arguments; and used multiple perspectives to build 
their case. Smith et al. (2016) did not propose to eliminate the written essay from the curriculum; 
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rather, they argued that while the written essay offers a stable and familiar space for students to 
practice building a well-balanced and well-structured argument, the multimodal approach offered 
students more flexibility to try to appeal to their audience. In this study the work done by the 
students using the different modes were not just repetitions of each other, but in fact allowed 
students to do different things, be more creative and add new layers to their work and the 
message being conveyed (Smith et al., 2016). 
Vasudevan et al. (2010) worked with composition writing in school. They engaged in an 
ethnographic study of a multimodal storytelling project with a fifth-grade group of students. The 
authors found that as students had to learn and use new forms of composition, in the process they 
began to develop new literate identities. The authors found that by extending the composing 
process beyond the traditional written only forms, students work shifted in significant ways to 
reflect their increased engagement within the classroom, and in turn started to see greater levels 
of success in the academic setting – through their engagement with multiple modalities of text 
production, the students shifted their own modes of participation in the school curriculum. The 
students’ choice and engagement with the different modes of communication, opened up new 
ways of engaging with their environment and with school in ways not possible before. They 
gained new voice and were able to tell stories that could not be told through writing alone 
(Vasudevan et al., 2010). 
Warschauer and Liaw (2010) look at the use and application of emerging technologies to 
adult literacy and language learning. The primary focus of the authors is adult education, in 
particular those students trying to learn a new language due to immigration (second language 
acquisition). The authors note that multimodality is nothing new in language learning. Because 
of its focus on communication, audio recordings have been used in the language classroom for 
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decades, in the form of audio-cassettes and later CDs. Part of the difference now with new 
emerging technologies is the potential for students to become co-producers of content, from 
podcasts to new audio and video production tools, collaborative writing, blogs, wikis, online 
networking, virtual environments and games. But, the authors still find that many adult teachers 
(and learners) still feel uncomfortable and lack the experience on how to use technology in their 
classrooms. They conclude teacher professional development in the area of technology 
integration is still lagging behind and should be addressed (Warschauer & Liaw, 2010). 
In the following video, Burruss (2016) shares the work of one of her students and the 
student’s delight when her video reached 300 views! Something unheard of, when the typical 
school work usually has an audience of just one teacher: 
 
Video 9: https://www.youtube.com/watch?v=35akiesRQTc&feature=youtu.be 
 
2.1.5 Criticism and caution 
Although much has been written about the benefits of using multimodal meaning making 
resources in education, not all studies on the use of a multimodal approach in the classroom have 
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reported positive findings. Fadel and Lemke (2008) review a number or research and case studies 
of multimodal practices in varying classrooms settings. Their findings showed overall positive, 
albeit sometimes mixed results on the use of various multimodal teaching activities. Overall, 
they found that students who engaged in multimodal practices, on average, outperformed 
students who engaged with one single mode; but the authors also described some situations in 
which not all multimodal activities were equally beneficial. Fadel and Lemke (2008) speculate 
that unless students have been trained to use and understand visual input, the impact of 
multimedia may be reduced. The authors conclude that pedagogy is more strongly correlated 
to achievement than media usage alone. 
When analyzing research on multimodal learning, Fadel and Lemke (2008) also look at 
how students process information and whether they learn better by listening, reading, speaking or 
doing something. The authors question the often-cited quoted statement that students learn better 
when doing something; they claim this belief is unsubstantiated and does not hold up against the 
results of numerous research studies. The authors conclude that doing is not always more 
efficient than seeing, and seeing is not always more effective than reading. Fadel and Lemke 
(2008), stress that informed educators should understand the different affordances and the 
optimal balance of modes; and that curriculum design depends and varies across content, 
context, and the individual learner; and the answer is never a one size fits all. 
Multimodality has also encountered some criticism from authors who feel multimodality 
has been used by teachers and policymakers without much understanding of the theory or the 
ideas behind it (Bazalgette & Buckingham, 2013). The authors caution against the 
oversimplification and the tendency to use the term multimodal to mean just about anything that 
involves the use of computers. They see the term being used to promote the inclusion of digital 
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materials in the classroom without critical consideration of content or understanding of what 
multimodality really means. The educator needs to be a professional with repertoire of 
instructional choices to meet the needs of varied students and subject matter. 
Bazalgette and Buckingham (2013) also provide a critique of Kress’ analysis of the value 
and use of multimodality. They criticize much of the literature on multimodality as being limited 
to stating that different modes have different affordances, but fail to provide a clear analysis of 
each affordance, or how the different modes should be used. This remains an important point. 
The authors warn against treating multimodality as a panacea that can solve all the problems in 
education, and against oversimplifying it to mean just about anything and assuming that all 
teachers need to do is incorporate different media to their lessons and that alone will take care of 
everything. Multimodality should not be perceived as a silver bullet to solve all problems in 
education (Bazalgette & Buckingham, 2013).  
Another important point brought up by Mills (2015) is what she calls the dark side of 
learning with multimodal digital resources. Teachers must be knowledgeable of data mining, and 
aware of the types of information that can be gathered from the students, shared and used by 
others. This brings up many potential issues related to security of information and ethical 
considerations regarding who owns the data and what can and cannot be shared with others. 
Security risks associated with new technology advances go beyond the scope of this study, but 
should be acknowledged as something teachers and students must learn to contend with and 
mitigate. The current advances in technology and data mining carry with them significant 
implications for teachers and policy makers. Technology and its multimodal affordances present 
great potential to be explored, but also risks that need to be understood and considered. 
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2.2 MULTIMODALITY IN ACADEMIA AND DISSERTATION WRITING 
Scholars are conducting a lot of research on the topic of multimodality, but not 
necessarily producing multimodal works themselves. In this video I provide a brief introduction 
to the literature review regarding multimodality in academia and in dissertation writing: 
 
Video 10: https://www.youtube.com/watch?v=9kI0NBTmEP0  
In spite of all the recent advances in technology, academic work is still predominantly 
done in the traditional print text format. The number of scholars who are actually trying to 
produce multimodal works is still somewhat limited (Archer 2010; Ball, 2004). The same 
limitations and challenges are felt by doctoral students trying to produce multimodal 
dissertations, and facing countless obstacles from doubts and limitations imposed by their 
dissertation committees to specific requirements for depositing the work in the school archives 
(Adams & Blair, 2016; Andrews & England, 2012; Davidson et al., 2009). 
In this section we turn to the question of what counts as scholarship, and how to evaluate 
multimodal research. I start by looking at what are some of the limitations and challenges faced 
by those trying to conduct and publish multimodal works. First, I look at academic work in 
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general and the standard for academic publishing, the peer review journal, and how it shapes the 
expectations of researchers and those who wish to pursue a career in the university setting. I then 
look at how some of these same challenges and arguments also serve to limit and restrict the 
pursuit and creation of multimodal works among doctoral students working on their 
dissertations. I review a few existing examples of multimodal doctoral dissertations and how 
they can serve to inform those trying to incorporate multimodality in their own work. Finally, I 
look at the question of how to evaluate multimodal works and the need to further expand and 
define a framework for how to assess the quality, validity and reliability of multimodal 
scholarship. 
If we accept the premises of the New Learning Theory (Cope & Kalantzis, 2017) and the 
importance of incorporating a multimodal approach in education, then it stands to reason that 
scholars, too should be conducting their own work using different modes. However, there is a 
gap in the literature about multimodality in regards to the existence of multimodal works. As 
stated before, a lot has been written about multimodality, but the number of multimodal scholarly 
works, especially in education, are limited; and examples of multimodal dissertations in 
Education are still hard to find. 
Anderson (2006) confirms: 
Scholars who compose (or want to compose) multimodal texts to advance 
knowledge in the field still face significant hurdles as to whether such work will 
count towards tenure or promotion. In addition, the dichotomy between support 
for teaching multimodal composition and researching (i.e., producing) multimodal 
composition as scholarship needs to be examined so that schools recognize this 
disparity between what instructors are able to teach versus what they are able to 
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research. (p.79) 
The same obstacles faced by scholars trying to produce multimodal research and publish 
multimodal works, is also faced by doctoral students trying to produce a multimodal doctoral 
dissertation. Most universities in the US still have a very narrowly prescribed format for what a 
doctoral dissertation should look like; and many professors who advise doctoral candidates, have 
been slow to embrace multimodality. 
 
2.2.1Multimodality in scholarly work 
One of the first challenges one encounters when trying to look at multimodality in 
academia is the question of terminology. Ball (2004) calls attention to the confusion of 
terminology in relation to what new advances in technology enables people to create. The term 
digital text is often used, but may simply refer to a traditional written text being reproduced as a 
PDF file for archiving purposes. Online scholarly publications often define digital text too 
broadly to mean just about anything that is to be viewed on a screen. 
Ball (2004) offers the term new media to refer to “texts that juxtapose semiotic modes in 
new and aesthetically pleasing ways and, in doing so, break away from print traditions so that 
written text is not the primary rhetorical means” (p. 405). 
In the words of Literat et al (2018), “. . . now that we can easily produce, preserve and 
distribute multimodal content through digital channels, the limitations of paper-based formats 
should no longer define what counts as scholarly knowledge” (p.568). 
And yet, that seems to be far from the reality encountered by scholars trying to produce 
multimodal works in universities across the US (Archer, 2017; Ball, 2004; Literat et al., 2018). 
In the following video, Chery Ball (2015) discusses her own questions and challenges creating a 
 24 
digital tenure portfolio: 
 
Video 11: https://www.youtube.com/watch?v=l9RzFK-rWz0&feature=youtu.be  
Literat et al. (2018) also address the question of “what is scholarship, and what activities 
must scholars engage in?” The authors argue for the need to increase the inclusion of multimodal 
research in academic inquiry. By promoting and valuing different ways of thinking and 
expressing knowledge, multimodal research can help expand participation in the production of 
knowledge and help expand the consumption and the audience for academic work beyond the 
academic circles (Literat et al., 2018). “The central question we address here concerns the 
implications of widening our ideas of acceptable forms of inquiry, analysis and representation in 
academic scholarship.” (p.567) 
It is ironic to note that, while their impetus was to promote the inclusion of multimodality 
in academic work, Literat and her team (2018), chose to write and publish their article in text-
only form. The issue of balancing the affordances of multimodality and the practical reality of 
producing multimodal works in the traditional academic context, continues to challenge 
researchers trying to produce multimodal scholarship. A large number of researchers and 
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scholars continue to engage in the discussion of the inclusion of multimodality, but continue to 
do so in the traditional written text format (Literat et al., 2018; Ball 2004; Archer, 2010). 
Ball (2004) differentiates between what she calls new media scholarship versus 
scholarship about new media: 
Composition and new media scholars write about how readers can make meaning 
from images, typefaces, videos, animations, and sounds . . . but most scholars 
don’t compose with these media . . . they do not seem to value creating new media 
texts for scholarly publications to explore the multimodal capabilities of new 
technologies. (p. 407) 
Even online journals such as Kairos, designed specifically for scholars to explore new 
forms of publication, still contain a large number of articles that follow the traditional text-based 
forms of composing, with an occasional image or video embedded, but the written text is clearly 
the most important aspect of the piece. The other multimodal elements may serve as illustration, 
but the text is what carries the main argument, following the traditional criteria for scholarly 
work (Ball, 2004). When it comes to academic discourse, there has not been as much exploration 
of what argumentation may look like in visual, oral, or other alternative modes (Archer, 2010). 
Wysocki (2005) questions the predominance of the traditional writing format in academic 
work: “. . . it is the neat rows of typographically clean letters on letter-size white paper that are 
necessary for serious thought” (p.55). The author investigates the constraints of traditional 
writing and what is or what can be consider ed academic writing. The title of her article, 
“Awaywithwords” can be seen as: “a way with words” or “away with words” – a play with how 
even the space between the letters and how space is used on the page, can affect meaning. The 
big question for Wysocki (2005), is to understand what is gained and what is lost in the different 
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types of communication, in particular when looking at the new affordances of computer 
technology. The author invites the reader to reflect and to question established assumptions about 
our textual practices and how these practices can be used to expand or to keep knowledge in the 
hands of a few (Wysocki, 2005). 
Another author trying to question the predominance of the written word in academia is 
Sousanis (2018). In the following image, Sousanis (2018) makes the case for the inclusion of the 
visual mode, “not as an afterthought” but integral to the meaning making process: 
 
Figure 2: Sousanis: Frames of Thought  
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2.2.2 The predominance of print-text in academic discourse 
Students are traditionally taught how to conduct and develop academic argumentation as 
a traditional form of work expected in higher education, which is done in the form of the written 
essay (Archer, 2017; Anderson et al., 2006; Andrews et al., 2012). The form of the written 
academic argument has a long and established tradition and has taken a fixed format with very 
specific criteria to be followed. In the academic discourse, knowledge is presented in a logical 
and linear sequence, supported by evidence – following the rationalist paradigm with its focus on 
logic, evidence, and citation. 
The long-standing dominance of print-based practices in the academy has made 
certain practices taken for granted or invisible to the eye. Multimodality may press 
the reassessment of discoursal practices by providing a different angle to look at 
discoursal practice in the academy. (Archer, 2017, p. 68) 
Hiippala (2017) looks at the academic research monograph in light of the current interest 
in multimodality. He admits that in spite of all the current interest in multimodality, the research 
monograph continues to be dominated by the written text format, which can be occasionally 
illustrated by figures, diagrams, tables and other graphic elements. Typically, in the research 
dissertations images and visual elements are used to support the dominant mode, the written 
word. Hiippala (2016) contends that the complexity of the contents in the dissertation is such that 
is it may be helped by using a single mode and applying the linearity of the written text. He 
states: 
Unpacking the highly compressed meanings of academic discourse already 
requires significant effort from the reader. For this reason, the shallow hierarchy 
in the layout structure facilitates the reader's access to the content. (p. 21) 
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Palmeri (2007) expresses his frustration and dilemma in trying to incorporate 
multimodality in his doctoral dissertation, versus the requirements imposed by the Ohio State 
University. Although his dissertation topic was multimodality, he felt forced to produce his work 
in the traditional print-text format. 
The institutional culture of the university still strongly pushed me to conceive of 
the dissertation as primarily a print alphabetic text. Moreover, the institutional 
pressures of the academic job market also influenced my choice to compose this 
dissertation primarily with words. (Palmeri, 2007, p.26) 
Incorporating multimodality into the academic argument may encourage scholars and 
academics to re-evaluate their own practice and to critically incorporate new practices such as 
collage and remixing (Archer & Huang, 2017), which may lead and allow the reader to choose 
different paths and follow different formats. 
 
2.2.3 The peer reviewed journal 
The academic journal has long been considered the standard for disseminating scientific 
and scholarly knowledge; and publishing in academic journals is still considered a requirement 
for tenure advancement opportunities in most universities. However, the great majority of 
academic journal publications is still not yet able (or willing) to accept multimodal works. The 
reality is that publication requirements are still primarily text-based, which in turn also shape the 
type of work scholars normally end up producing if they wish to be considered for promotion 
and career advancement. Most academic publishing opportunities still limit scholars to 
presenting their work through text, with the occasional addition of images or graphics, 
sometimes limited to an appendix at the end of the work (Ball, 2004; Anderson et al., 2006; Cope 
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& Phillips, 2014). 
In the following Ted Talk, Stone (2016) advocates for making academic work more 
accessible to the public in general and also offers some insight and questions about how 
academic research and publishing work in universities in the U.S.: 
 
Video 12: https://www.ted.com/talks/erica_stone_academic_research_is_publicly_funded_why_isn_t_it_publicly_available?language=en#t-52147  
New technological advances create new possibilities for the academic journal, and 
opening up new avenues for academics, researchers, and publishers to produce multimodal 
works. In fact, most academic journals now have an online presence and researchers expect to 
find a digital copy of all print publications (Cope & Phillips, 2014). But, it is also important to 
note, as mentioned before, that many of these digital publications are simply PDF copies of the 
print magazine. One must be careful to differentiate the terms digital and multimodal (Ball, 
2004). 
One of the big changes over the last two decades is the availability and the manner in 
which publications are accessed. A trip to the library is no longer the primary option as 
researchers can now access most works online; and mobile devices enable users to work 
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anywhere, anytime – changing how research is carried out (Cope & Phillips, 2014). The question 
of open access also brings up the question and the potential to expand the audience of who can 
get access to knowledge – it is no longer limited only to subscribers. Cost is a big factor when 
dealing with the question of open access as publishers are currently trying to find solutions and 
new alternatives to the traditional models (Cope & Phillips, 2014). Although the question of 
open access is not exclusively tied to multimodality, digitization of scholarly work does have 
profound implications for the accessibility of scholarly work and a major issue concerning the 
peer reviewed journal (Cope & Phillips, 2014). 
An additional consideration is the new possibilities and affordances created by new 
technological advances, such as social networking and other collaborative tools; and the 
possibility to incorporate sound, video and other forms of animation that require new digital 
platforms and novel means of reproduction and dissemination. This growing trend also has 
tremendous implications for researchers interested in exploring multimodality, as well as 
publishers trying to keep up with the technological requirements for such work (Anderson et al., 
2006; Andrews et al., 2012; Archer, 2017; Ball, 2012). 
Multimodality opens up new doors and offers the potential to expand the reach of 
scholarly work outside the walls of the university. It is important to recognize the historic value, 
the current state and the challenges faced by the academic journal, since it is still considered by 
many as the standard measure of scholarly work (Anderson et al., 2006; Ball, 2012; Cope & 
Phillips, 2014). 
 
2.2.4 Challenges and criticism to multimodality in academia 
Not all scholars are so enthusiastic about the role of visual forms of communication in 
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academic discourse (Gourlay, 2016; Krause, 2004; Palmeri, 2007). Contrary to proponents of the 
inclusion of visual argumentation in academia, Gourlay (2016) argues that the written language 
may, in fact, be the best mode for developing a complex academic argument: 
. . . despite the many advantages of multimodal argumentation – the features of 
conventional written text remain well-suited to the particular demands of extended 
and complex development of propositional context and intertextual academic 
argument. (p. 79) 
Gourlay (2016) argues that visual images alone, while they may add to the understanding 
of the whole, lack the ability to convey complex argumentation without the complement of the 
written text to accompany. The author warns against the temptation to “demonize” the 
conventional text. She argues that in many instances visual images are more susceptible to 
individual interpretation and may require the understanding of previously accepted context, 
background and cultural information. In the end, the author concludes that the written text is still 
more precise and better suited for carrying a rigorous academic argument (Gourlay, 2016). 
Krause (2004, 2012) cautions against being too overly enthusiastic with the incorporation 
of multimodality, in particular video, in academic writing. He argues that while multimodality 
may be a valuable addition to the written text, few professors and teachers have the necessary 
skills, training or experience with video and multimedia production to be in a position to guide 
and evaluate multimodal writing. Palmeri (2007) expresses similar concerns with the additional 
burden imposed on scholars trying to master multiple technology programs and attempting to 
incorporate different modes into their work – rather than focusing on what they know how to do 
best: writing. 
In addition to the challenges of producing multimodal scholarship, the challenges of 
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carrying out multimodal research has also received some attention in the literature. Jewitt (2012) 
has become increasingly interested in the use of video in academic research. Her focus, however, 
is not in the production of multimodal scholarship, but rather the analysis of visual data in 
research. She has carried out extensive research on the use of video, its advantages and the 
challenges for the researcher. Jewitt (2012) takes on the analysis of video in research from 
several different perspectives: the history of video in social research, the different ways video 
can be recorded and used, the technical and ethical aspects and choices involved in recording 
video, and the analysis of video data. 
In the following video, Carey Jewitt (2013) answers the question about why she does not 
present her work through multimodal means: 
 
Video 13: https://www.youtube.com/watch?v=fjxicODdoI8&feature=youtu.be 
Different modes offer different affordances and bring with them, different constraints. An 
additional and unique challenge of working with video clips, for example, is the issue of 
attribution, copyright and fair use (Wysocki, 2005). Another compounding challenge in working 
with new media formats is the question of archiving and distribution. New and different 
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platforms and programs are arising all the time and as older technology becomes obsolete, it 
creates problems for accessing older materials that are no longer compatible with current devices 
(Wysocki, 2005; Kuhn, 2013). 
In the following video, Wysocki (2017) discusses the added challenge with regards to 
multimodal works regarding the complexity of creating citations to the ever-increasing diversity 
of source formats: 
 
Video 14: https://www.youtube.com/watch?v=wBdF2BLDvnc&feature=youtu.be  
Another consideration for multimodal scholarly publications is the notion that aesthetics 
takes on a more prominent role in the communication process. This focus on the visual aspect of 
the work, leads some critics to question whether these visual elements may become distractors, 
taking away from the scholarly value of the work (Ball, 2004; Gourlay, 2016). 
 
2.2.5 Examples of multimodal scholarship 
Although the great majority of academic publications is still focused on text-based works 
and has limited capacity to incorporate sound and moving images, there are a few initiatives 
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currently taking place and trying to expand the notion of what scholarship may look like. Below 
are some examples of new initiatives to incorporate multimodality into academia. 
Kairos: A Journal of Rhetoric, Technology, and Pedagogy - Kairos is a peer-reviewed 
online journal focused on publishing digital and multimodal scholarly articles. The first issue of 
Kairos was published in 1996, and their stated mission is: 
To publish scholarship that examines digital and multimodal composing practices, 
promoting work that enacts its scholarly argument through rhetorical and 
innovative uses of new media. 
Kairos publishes "webtexts," which they define as “texts authored specifically for 
publication on the World Wide Web.” Kairos publishes on topics related to the use of technology 
in education, English studies, communication, and related fields. They also publish reviews of 
print and other digital media, as well as interviews with scholars and other interactive exchanges. 
AERA - American Educational Research Association is an online, open source 
national research society. Their mission, according to their website, is, “to advance knowledge 
about education, to encourage scholarly inquiry related to education, and to promote the use of 
research to improve education and serve the public good.” AERA aims to is promote the 
dissemination and practical application of educational research. Although their focus is not the 
incorporation of multimodality, it is worth noting here given their concern with expanding the 
accessibility of scholarship. In the following video, Bill Cope (2014) discusses the importance of 
AERA, available for free online: 
 35 
 
Video 15: https://www.youtube.com/watch?v=bFgZa0D7Bns 
Research for All - is another free, open-access, peer-reviewed online journal, focusing 
on collaborative research. It started in 2017, with the intent to create and promote engagement 
between researchers, and “non-academics” interested in joining the conversation (Ilagan, 2019). 
The founders of Research for All were interested in creating a venue that would be familiar and 
acceptable to the academic circles, with the established rigor of academia; but that would also be 
open and encouraging to other communities to help expand and enrich the dialogue. 
Published twice a year, Research for All gives voice to those who often go unheard 
in academia – such as those in NGOs, theatre, local TV, commercial enterprises, 
NHS, museum and government, teachers in schools or further education, students, 
and freelance participation practitioners. 
In the following video, Sophie Duncan, Pat Gordon-Smith and Sandy Oliver discuss the 
creation of Research for All and the impact they have observed in how the online journal is 
creating opportunities for teachers and other community members to participate and contribute. 
 36 
 
Video 16: https://www.youtube.com/watch?v=fR8PX8UG0aE (Duncan et al., 2019) 
Scalar – is an online platform resulting from the Alliance for Networking Visual Culture 
initiative, which seeks to expand the possibilities and the practice of creating multimodal 
scholarly works, incorporating video and other rich media. Scalar is a free, open-source 
authoring and publishing platform designed to allow authors to create and publish multimodal 
scholarship online. Scalar allows users to compose using media from multiple sources and insert 
their own writing in different ways and it does not require special technical skills on the part of 
the author. You can watch their video trailer below:  
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Video 17: https://www.youtube.com/watch?v=T6k4IpSOgHY (Scalar, 2016) 
Other disciplines, especially in the sciences, have been more pro-active in embracing 
multimodality. One example from the sciences is JoVE.com. JoVE publishes peer-reviewed 
scientific video articles. 
Articles consist of high-quality video demonstrations and detailed text protocols 
which facilitate scientific reproducibility and productivity. The scope of the 
journal includes novel techniques, innovative applications of existing techniques, 
and gold standard protocols in the physical and life sciences. 
These journals and platforms are examples of the current effort and trend in trying to 
expand the notion of academic scholarship and trying to expand access and collaboration 
between academia and the community.  They are also an attempt to open up the opportunity for 
non-academics to participate and contribute to the knowledge making process. 
 
2.2.6 Multimodality in dissertation writing 
Within the different types of academic writing, the doctoral dissertation is another 
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example of a genre that has a long-standing tradition and very specific requirements to be 
followed. Andrews and England (2012) examine the current landscape of new forms of 
dissertation. They do not limit their investigation exclusively to multimodal dissertations, but 
also consider all forms of digital work (traditional conventional print work transposed to digital 
formats). Andrews and England (2012) analyze how new technologies have opened up new 
possibilities for composing and producing new forms of work, to include the use of images, 
video, audio, and web pages with hypertext. These innovations create new possibilities for the 
genre of dissertation writing that were not available before. But, they also create new challenges 
for universities and libraries regarding how to evaluate and store these new formats (Andrews et 
al., 2012; Anderson et al., 2006). The following table shows a small sampling of the possibilities 




Figure 3: Examples of digital and multimodal dissertations 
Multimodal research brings additional challenges and questions to the doctoral student, 
from data collection, to recording and analysis, such as sound and video recording, website 
design and layout, and the many implications that different modes present in terms of creation 
and production. There are also questions of interpretation and evaluation, ethical and cultural 
issues, and issues of copyright and reproduction, as well as implications of methodology and 
methods for research (Andrews & England, 2012). A big question that comes up when students 
and researchers begin to explore new technologies and new modes of communication revolve 
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around the challenges of how different modes can be used to carry out an academic 
argumentation. Written academic argumentation is typically an expected and required 
component of a dissertation (Andrews et al., 2012; Archer, 2017). 
Adams and Blair (2016) relate some of the trajectory they went through with the 
production and publication of a multimodal doctoral dissertation in 2011 at Bowling Green State 
University. The authors describe the frustration of having to submit a PDF version of the 
dissertation. This requirement is still the norm for most universities and is guided more by 
regulatory policy rather than technological limitations. The authors describe the technical and 
bureaucratic challenges faced by students trying to conduct multimodal dissertations: 
. . . explain the hesitation of many graduate students who are focused on 
completing their degrees in a timely manner. . . . There is not only a larger time 
investment in regards to technological literacy learning curves and working with 
digital data but also in having to make the argument for the digital format of the 
dissertation. (para. 13) 
Despite all the challenges and difficulties encountered by students trying to pursue new 
dissertation forms, one of the  benefits of new technologies, according to Andrews et al. (2012), 
is the increase in the availability of dissertations in digital form and the increase in readership – 
primarily by other students looking for other successful examples of work being done  in their 
respective fields. 
Such sharing often happens globally and opens the channels for transcultural 
exchanges of theoretical, conceptual and pedagogical approaches in research . . . 
Hence, digital sharing not only increases readership but also opens new 
communities of sharing and new ways of publicly sharing knowledge. (p.5) 
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2.2.7 Research in education 
In order to fully appreciate the resistance against multimodal dissertations in the field of 
education, it may be helpful to take a look at the history of education schools in the United States 
and its low status compared to the “hard” sciences. Labaree (2004) analyzes some of the 
obstacles facing the field of education research and the lack of consensus in methodology and 
purpose. Education research is viewed by some as inferior to other academic fields, which 
prioritize “pure” research, but when education researchers try to focus on theory, they are 
criticized for being detached from the reality of school life (Labaree, 2004; Lagemann, 1997). 
Hard vs. Soft Knowledge – Education research suffers from a low status in the 
university setting, falling in the “soft” categories of applied knowledge rather than “hard” or pure 
knowledge; and as a consequence, we have seen a strong pressure for education researchers to 
pursue the type of research methodologies that can be reproduced, verified and validated as 
definitive. Educational researchers have worked very hard to establish processes that incorporate 
quantitative methodologies, and statistical tools to enhance their claims of validity and reliability 
of research results and findings (Labaree, 2004; Lagemann, 1997), and the more conservative 
scholars in education remain resistant to the recent increase in a more interpretive approach to 
educational research. 
Over the last couple of decades, however, there has been a strong push against the 
predominance of quantitative research methods in education, calling for greater freedom and 
more interdisciplinary approaches to research. And as a result, we see a tug of war among 
education researchers between the need for greater freedom from quantitative constraints and the 
fear by some of losing the methodological rigor they have fought so hard to attain (Labaree, 
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2004). 
The field of education is in a unique position in that it deals with matters of interest to the 
population in general and should therefore be able to speak to a wider audience. Labaree (2004) 
comments: 
A paper that is truly interesting in a field such as math or biochemistry—that is, at 
the leading edge of theoretical development—is one that should be completely 
incomprehensible to an apprentice in the field, much less a layperson. (p.81) 
There is a dichotomy between the practical nature of the role of the teacher and the 
analytical/theoretical nature of the role of the researcher (Lagemann, 1997). Teachers base their 
analysis in terms of their classroom experience. The challenge is to engage and train teachers to 
be able to consume and produce research analysis and interpretation, that conforms to standards 
of validity and rigor, and contributes something new to the field – and at the same time, 
understand and address the particulars of each case and its context. Education research has to 
contend with the challenge of bridging the “cultural divide” between teachers and researchers 
(Labaree, 2004). 
… the students complain that the faculty’s vision of a doctoral program in a 
professional school of education is bizarrely academic in all the most pejorative 
meanings of that term: abstrusely theoretical, impractical, book-bound, and cut off 
from the real world of educational practice. (p. 103) 
The future of education research calls for greater understanding and collaboration 
between teachers and researchers, scholarship, and practice; it calls for developing new 
relationships among all the stakeholders, including those directly involved and directly affected 
by the study and practice of education. Education requires scholarship that erodes boundaries and 
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encourages more cross-discipline practices (Lagemann, 1997), and gives researchers the 
“satisfaction of knowing that they are working on issues that matter” (Labaree, 2004). 
 
2.2.8 Examples of multimodal dissertations 
To date, only a few trail blazers have succeeded in presenting truly multimodal 
dissertations in the field of education. In some disciplines, such as anthropology and visual arts, 
images, video and sound files have long been used as evidence artifacts. But, so far in this research, 
I have only encountered a handful of multimodal dissertations in education. 
Sousanis (2015) is the first to write his entire doctoral dissertation in comics format for 
Teachers College at Columbia University. His work was later published by Harvard University 
Press with the title “Unflattening.” Sousanis’ work has received very enthusiastic reviews and 
has generated a lot of interest from a wide audience around the world and is now being translated 
into many different languages. For a brief introduction to his work, you can watch the following 
video, where Sousanis discusses his book: 
 
Video 18: https://www.youtube.com/watch?v=0K214dRvNxE 
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In the following image, taken from Sousanis' book, the author makes a case for learning 
to see from different perspectives and expanding our view of the world: 
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Figure 4:  Multidimensional view (Sousanis, 2015) 
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In defense of his work and its unconventional format, Sousanis says “I hand this out to 
people on the street,” (he says of the comic book) “people around the world are reading a 
doctoral dissertation, and that’s really exciting.” 
Rebecca Zak successfully defended her doctoral dissertation in video format in 2014. 
Her dissertation question was: how can we nurture creativity in education? Her dissertation took 
the form of five videos and an accompanying blog. Each of the five parts of the video 
corresponds to one of the chapters of the traditional dissertation: the rationale, the literature 
review, the methodology, the observations and her recommendations. The five videos put 
together take the form of a documentary, composed of dozens of clips procured from YouTube 
and representing the main scholars in her field. The accompanying blog served as self-reflection, 
and to address issues that arose from the experience, as well as to address specific topics that 
would not be suited for the video, such as copyright concerns and to accommodate additions to 
the dissertation after each video was completed. Zak (2014) admits that working with video has 
its own challenges and that it is harder to edit the video after it is finished in comparison to 
editing a written document in Word format. But, she believes her choice of creating a 
multimodal dissertation was worth the effort. As of October 2014, the videos had garnered over 
37,000 combined views, and had been seen in 195 countries worldwide — far greater than the 
level of attention received by the typical doctoral dissertation. 




Video 19: https://www.youtube.com/watch?v=GxYUBM0efso (2013) 
Virginia Kuhn (2013) is another example of what is possible in terms of multimodal 
dissertations. She successfully defended one of the first “media-rich” digital dissertation at the 
University of Wisconsin–Milwaukee, in 2005. According to Kuhn (2013) although there may be 
an increased interest in the topic of multimodality and a growing number of scholars are studying 
and writing about it, still today the reality is that the majority of those who serve on tenure 
boards and committees have no experience evaluating multimodal work; and there is a bias 
against digital scholarship. Among new faculty in most universities, they often feel the pressure 
to produce traditional peer-reviewed articles published in more traditional text-based journals. 
Kuhn makes the case for trying to expand the notion of scholarship: 
. . . dissertations can circulate across online networks, linking to other forms of 
discourse and feeding into the public sphere. Perhaps this, in turn, would help break 
us out of the ivory tower, keeping us vital, relevant, and connected to the world. 
In the following video, Kuhn talks a little bit about her ideas for the expansion of 
scholarship to include visual and other modes of communication: 
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Video 20: https://www.youtube.com/watch?v=PdJeR6GZX0I (2016) 
Lee (2014) defended her dissertation as a “hybrid, image and word integrated, multi-
media text” at Ohio University in 2011. She describes the process, the obstacles and frustrations 
in trying to defend and submit a multimodal dissertation: 
The purpose of its design is to disrupt logos-centric monologue and gendered 
assumptions about authority with pictures of artifacts, symbols, depictions of the 
rhetorical feminine. Footnotes identify and contextualize each image. In this way, 
images take authoritative positions and respond to ideas the text discusses, rather 
than merely accompanying or echoing words on its pages. (p.95) 
The following images from Lee’s dissertation demonstrate her use of layout, typography, 
watermarks and other visual devices: 
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Figure 5: Sample page of Lee’s dissertation (Lee, 2014) 
Although Lee’s advisor, dean, and most of her committee supported her work and what 
she was trying to do, the university’s Thesis and Dissertation (TAD) service guidelines prevented 
her from submitting her work as planned. The guidelines imposed many technical constraints and 
requirements, from the size of the margins on the paper, the location and size of images and 
including the position and space between text and images on the page. Filing her hybrid text-
image dissertation was an uphill battle according to Lee: 
Sixty e-mails, two weeks, and some feverish, tearful phone calls later, formal 
submission of the first hybrid dissertation of its kind at my university took place 
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when, against my wishes, TAD staff converted my PDF file into a PowerPoint. . 
. . My dissertation is done and filed, but I would not wish the political problems 
that encumbered my process upon anyone. (p.98) 
Lee calls for a revision of traditional practice in dissertation requirements to become 
aligned with current technology developments and new media-rich compositions. 
Resistance to new ways of making meaning not only disserves faculty and 
students expected to innovate in multimodal environments but also elides crucial 
new media literacies. (p.99) 
Although Lee’s work only contained text and images (no video, sound, or other digital 
artifacts), the difficulties she encountered illustrate some of the problems still encountered by 
doctoral students trying to produce multimodal dissertations. 
 
2.3 THEORETICAL FOUNDATIONS OF MULTIMODALITY 
The interest and the growth in the number of studies about multimodality in education 
is associated with the seminal work by The New London Group (1996), a collaboration of 
scholars from around the world to discuss how new technologies were driving changes in how 
people communicate and how it called for a review of the conventional print-based teaching and 
learning. 
The authors argue that the multiplicity of communications channels and 
increasing cultural and linguistic diversity in the world today call for a much 
broader view of literacy than portrayed by traditional language-based approaches. 
(The New London Group, 1996, p. 60). 
The purpose of the New London Group was to consider the future of literacy teaching in 
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the contemporary global world.   They considered education as a “mission to provide students 
with the necessary skills and opening equal opportunities and access to their chosen paths in 
society” (The New London Group, 1996, p. 60). The New London Group questioned what 
schools can do and how to engage in a critical dialogue of developing a curriculum that serves in 
the design for social futures. The work done by the London Group is significant in laying out the 
principles of multiliteracies and serving as the instigator for the discussion and the creation of a 
metalanguage of design and new pedagogy – it has served as inspiration and catalyst for 
numerous classroom-based research and subsequent scholarly work and inquiry. 
In this video, Mary Kalantzis introduces the work of the New London Group and their 
Multiliteracies Project. Within that project, the importance of multimodality is highlighted: 
 
Video 21: https://www.youtube.com/watch?v=X1lv8LTHzB0&feature=youtu.be (2016) 
Cope and Kalantzis (2000, 2010, 2016, 2017) are two of the original scholars from the 
New London Group and they continue the work on multiliteracies and multimodal meaning 
making. They explore the different ways (or modes) of using text and language and 
understanding the world around us, and the role of new technologies in the transition from the 
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traditional practice of literacy teaching to a model of multimodal literacy. They call for an 
expansion of our notion of literacy, especially with regards to the emergence of digital media. 
Spoken discourse, for Cope and Kalantzis, is not simply the aural representation of written 
discourse. Spoken language follows a different set of rules from standard written discourse; and 
the grammar of spoken and written texts are very different from each other. 
In this video, Mary Kalantzis (2016), talks about the evolution from spoken language to 
the development of written language to the new media and new literacies: 
 
Video 22: https://www.youtube.com/watch?v=FbnCL6qf2vI&feature=youtu.be  
Cope and Kalantzis (2000, 2016, 2017) call for a pedagogy that does not condemn the 
visual to a lesser role; a literacy that does not focus exclusively or predominantly on the written 
text. To be an effective communicator, or educator nowadays, requires the incorporation of 
multimodal text that allow for image and text to work together. The authors stress the need to 
rethink how we approach literacy and teaching. All modes must be considered, incorporated and 
reflected upon in this new literacy, or what the authors call “New Learning” – contextualized in 
the society where it takes place and with greater agency on the part of the learner. 
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Another author who was also a member of the New London Group, and who has become 
a key scholar in the field of multimodality and our understanding of multimodal meaning 
making, is Gunther Kress (2000, 2001, 2006, 2010). Kress studies social semiotics, and how 
different signs carry meaning and how they are used within a particular culture for expressing 
and communicating ideas. For Kress (2006), communication is a social process and in 
communication, each mode does something slightly different and serves a different purpose. 
Writing allows us to do things we cannot do with images, and vice-versa. The different modes 
are not just a mere repetition of each other, they carry different affordances – they allow us to do 
different things. 
Kress and van Leeuwen (2006) provide the framework for reading images. The authors 
use the term “grammar of visual design” to signify that images contain structures of meaning that 
follow certain explicit and implicit culture-bound rules of shared understanding. Kress (2015) 
argues against the traditional approach to investigate each mode: writing, images, gestures, etc., 
through their individual disciplines of linguistics, art, anthropology and so on. For Kress (2015), 
the integration of the different modes and the utilization of multimodality tools enable us to 
understand how each mode contributes to and affects the message and the communication 
process. A multimodal approach allows us to have a richer meaning than any one single mode 
would enable us to do (Kress, 2000, 2001, 2006, 2010). 
It is interesting to note that Kress (2010) points out how multimodality is not a theory – 
he states there is no theory of multimodality. Multimodality, he claims, is an approach for 
investigating how different modes contribute to the message and how they interact with each 
other to create a communication event. Although we cannot speak of a single theory of 
multimodality, there are many emerging descriptions and methodologies for studying 
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multimodal phenomena (O'Halloran & Smith, 2011; Jewitt, 2012). Kress (2010), talks about a 
multimodal approach where each mode adds a different dimension to the whole; and can only be 
understood within its social context: 
 
Video 23: https://www.youtube.com/watch?v=QAx-dxFO7zY&feature=youtu.be  
All scholars from the New London Group (1996), undertake the study of multimodality 
from a social perspective; not as some isolated abstract concept, but imbedded in the social 
context within which it takes place. It becomes important to consider the social and cultural 
setting in which learning takes place. The use of multimodality as an educational approach 
attempts to bring the learner to the center of the learning process (New London Group, 1996; 
Cope & Kalantzis, 2016, 2017). 
Multimodal literacy is positioned within the theoretical framework of situated learning 
and social constructivism - making meaning from the real lives and experiences of the learner, 
situated within the socio-cultural context in which it occurs. To better understand the 
significance of multimodality, it may be helpful to look at the work of Paulo Freire’s Critical 
Pedagogy and Vygotsky’s Sociocultural Theory of Cognitive Development. 
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Paulo Freire (1981, 1989), is well known for his work with adult literacy. He is 
concerned with the critical understanding of education – a critical way of thinking and a critical 
way of knowing. Freire questions who makes determinations of what forms of teaching, what 
forms of knowledge are acceptable and what is taught in schools. Freire defends the rights and 
the value of all forms of knowledge, all forms of speech, which must be acknowledged and 
respected by teachers. This implicates, implicitly, harnessing multimodal ways of making 
meaning. He does not suggest that the dominant culture and knowledge should be forgotten. 
Much the contrary. He proposes that every human being should have access and the right to 
acquire the dominant knowledge. Freire’s pedagogy and entire work is devoted to creating social 
justice, to enabling the dominated and oppressed populations to overcome and free themselves 
from the oppression they suffer. Freire’s work is about allowing the dominated to find their voice 
and their place in society (1981, 1989). 
Freire (1981) opposes what he calls the Banking educational model – teachers lecturing, 
and filling up the heads of students; and students listening passively, without interrupting, 
without questioning, without any engagement in the production of knowledge. Although Freire 
did not mention multimodality and did not focus on the use of technology in education, his ideas 
about the value of the varied meaning making resources people brought to the classroom, and his 
insistence on a critical pedagogy offer valuable insight for the application of multimodality in the 
classroom, allowing students to express themselves through different modes and valuing what 
the student brings to the education process – through critical reflection and action. Through a 
dialogical process. 
In the following video, we hear Freire in his own words talking about the importance of 
having a critical understanding of education and the concept of how language and teaching are 
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intrinsically connected to power. He emphasizes the importance of valuing what the student 
brings with them to the education process: 
 
Video 24: https://www.youtube.com/watch?v=JhNmzrzImtM&feature=youtu.be (Freire, 2009) 
Vygotsky’s work can also serve to reinforce the importance of undertaking the study of 
multimodality from a social perspective. Vygotsky (1962) proposed that learning happens 
through the social interaction between the learner and the teacher or mentor. For Vygotsky, 
learning is not an isolated phenomenon that occurs exclusively inside the learner’s head. Instead, 
learning is understood as a social event that happens through interaction of the learner and the 
teacher and other learners – this involves multiple modes of meaning making, language, gestures, 
touch, space, and sound for example. 
Vygotsky’s observations of how children learn to speak their first language led him to 
conclude that language develops primarily through the multiple ways in which meaning evolves 
via social interaction. Through his systematic observations of how children interact with adults 
and other children in their environment, he concluded that it is this social interaction that enables 
children to learn and develop their language skills. For Vygotsky, all knowledge exists within 
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culture, and social interaction is fundamental to the development of cognition; and different 
contexts create different forms of development. All cognitive processes (language, thought, 
reasoning) develop through social interaction. Learning, according to this model, is not 
something to be passed from the teacher to the learner, or something that can be acquired 
independently by the learner. Learning is a socio-cultural process, with a focus on the interaction 
between the learner and the teacher, as well as other learners (Vygotsky, 1962). This also 
implicitly implicates multimodal ways of making meaning. In any given situation, learners and 
their interlocutors have a variety of resources available to them and they can utilize images, 
speech, sound, touch, etc. 
In their New Learning theory, Cope and Kalantzis (2017) propose seven affordances of 
the digital to guide learning and teaching in the 21st century: 1. learning is now ubiquitous - 
anywhere, anytime; 2. active knowledge making - the learner as knowledge maker; 3. 
multimodal meaning - using text, image, sound, new media; 4. recursive feedback - formative 
assessment, constructive feedback learning analytics; 5. collaborative intelligence - peer to peer 
learning, sourcing social memory; 6. metacognition - critical self-reflection; 7. differentiated 




Figure 6: New Learning (Cope & Kalantzis, 2016) 
It is the multimodal aspect of learning, that the digital now makes far more accessible to 
the learning/teaching and meaning making that I wish to focus my attention to and explore in this 
study. 
 
2.3.1 Evaluating multimodal academic works 
One of the issues that comes up in much of the literature on multimodality in academia is 
the question of analysis and evaluation of the work; and the importance of making sure images, 
videos and other multimodal elements contribute to the argument, not merely serve as 
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decoration. Multimodal analysis and evaluation must follow the same rigor, methodological and 
theoretical protocols established for text-based studies (Kuhn, 2013; Blevins et al., 2015). Many 
scholars, while interested in the new affordances created by new media, do not yet know how to 
compose in these new formats; and they may question how to approach and how to assess the 
scholarly value of these new forms of publication (Ball, 2004). Kuhn (2013) states: 
We have to create standards for digital scholarship. They should be firm enough to 
ensure rigor yet flexible enough to allow for continued innovation. Most important, 
however, the standards should be set by the scholarly community, not by outside 
entities or by corporate interests. (p. 12) 
Blevins et al. (2015) look at the differences in design decisions necessary for online 
publishing, and the challenges faced by authors when trying to create and submit work that does 
not follow traditional and established criteria. Publishing multimodal scholarly work presents a 
unique set of decisions the author needs to consider that are different from print text-based work. 
Blevins et al. (2015) provide the following infographic to highlight important considerations for 
designing scholarly multimodal texts: 
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Figure 7: Designing scholarly multimodal texts 
Blevins and her team (2015) stress the need to shift the work process and the need for 
authors to become also designers and learn to attend to form: 
. . . shifting identity from “writer” to “designer” influences the way individual 
creators understand their own rhetorical and communication options and strategies. 
When scholars who previously identified as writers of the written word on a static 
page become designers who have the capability–and exigency–to create something 
multimodal on digital platforms, the underlying foundation of rhetorical choices 
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expands and can create both a sense of creative freedom and overwhelming 
possibility. (p.8) 
Ball (2012) also discusses the issue of assessment in multimodal scholarship. The author 
is an editor for the online journal Kairos (mentioned above). Kairos uses the term “webtext” to 
include the different types of multimodal work. In the following video, Cheryl Ball explains the 
use of the term webtext: 
 
Video 25: https://www.youtube.com/watch?v=hoz-MbjJClk&feature=youtu.be 
Ball (2004) discusses the need to create a rubric for evaluating scholarly multimedia. The 
author admits that although she is the editor of Kairos, and regularly has the responsibility of 
evaluating article submissions to the online journal, the task is not an easy one: “Kairos has no 
standard set of criteria that the editorial board uses to evaluate webtext submissions. In some 
ways, that lack of criteria is purposeful.” And she admits to using the “I-know-it-when-I-see-it” 
way of evaluating scholarly multimedia. 
The key is to strike a balance between convention and innovation, even as the line 
between image and text, between orality and literacy, between art and critique and, 
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indeed, between scholarship and pedagogy grows ever more fuzzy. (p.65) 
Ball (2004) offers an initial framework that can be a starting point for analyzing 
multimodal work: 
 
Figure 8: Multimedia Parameters 
But, in the end Ball (2004) concludes that it is impossible to find or create a rubric that 
works for all multimodal works by reminding the reader that: 
. . . the rubric needs to be created fresh, for each kind of project . . . in fact, there 
are no set criteria for Kairos submissions, as each piece must be evaluated on its 
own terms in relation to that moment and to technology and media and genre, in 
time. (p.68) 
Other authors have looked at the question of evaluation of multimodal texts, not from the 
perspective of publishing requirements, but rather trying to understand the relation between the 
different modes and how they combine to make meaning – trying to understand how to 
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systematize and decipher the meaning of multimodal texts. Van Leeuwen (2011) focuses on the 
question of how to study, and evaluate the relation of different modes and the function that 
images and text play in terms of their relation to each other on the page. He looks at the layout, 
the composition, framing, as well as the use of diagrams, color, and typography, to try to 
understand the function that each element plays in how to transmit and interpret information. His 
work is not about the value of multimodal scholarship, but rather on understanding the 
relationship between text and image: 
 
Figure 9: Text Images Relation 
Van Leeuwen (2011) concludes that multimodal texts require new forms of reading; it is 
no longer linear, no longer organized sequentially or intended to be consumed from beginning to 
end. The overall structure of digital texts and websites is much more a matter of design and 
layout and may be taken as a whole and as a collection of individual parts that contribute to the 
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overall meaning of the whole. He states: 
. . . the new writing is rapidly gaining importance, rapidly becoming the dominant 
form of multimodal communication. It is therefore a crucial task for visual analysis 
to develop tools for analyzing and interpreting it. (p.29) 
Bateman et al. (2017) propose the Genre and Multimodality (GeM) Framework to 
describe and analyze multimodal works across different genres of text. The authors contend that 
it is important to address the issue of genre to help us compare different types of work, given the 
wide variation in the use of layout across different types of documents and texts. For Bateman et 
al. (2017), genre is used to account for the variation in document structure depending on the 
social purposes and communicative objectives of the work. The GeM framework provides a 
series of layers to help analyze a document. They define these layers as: 1. base layer, carrying 
the content; 2. layout layer to account for the organization of the content, graphic elements, and 
layout; 3. rhetorical layer for describing discourse relations; and 4. navigation layer, describing 
the structures and that guide the user in moving through the document. Hiippala (2017) offers the 
following diagram to help us understand the GeM model: 
 
Figure 10: GeM Framework 
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Cope and Kalantzis (in print) offer a different type of framework to analyze multimodal 
texts which they call transpositional grammar. The authors are interested in how to analyze 
meaning across different forms: 
> text < > image < > space < > object < > sound < > speech < 
For Cope and Kalantzis (in print), meaning can be expressed in many different forms, 
although never exactly in the same way – thus transpositional grammar attempts to parse the 
meaning and understand the fluidity between text and speech and all the other forms in between 
– where all forms are inter-connected and interweaved in a state of constant multimodal meaning 
making. The authors use the word grammar in a wider sense to refer to patterns of meaning, they 
attempt to develop a common language with which to talk about all forms of meaning. Cope and 
Kalantzis (in print) use 5 questions to help analyze any instance of meaning making: 
• What is it about? - Reference 
• Who or what is doing it? – Agency 
• What holds it together? – Structure 
• What else is it connected to? – Context 
• What is it for? – Interest 
These five questions can be applied to make sense of the world across and between text 
and speech and the other forms of communication. Text and speech are fundamentally different 
from each other. Text is more closely aligned with image and space; and speech is more closely 
aligned with sound and body. For Cope and Kalantzis (in print), transpositional grammar does 
not focus on fixed meanings but rather with movement and change. The same concept can be 
expressed in different forms, but when transposition is made from one form to another, the 
meaning is never quite the same. Multimodality then refers to the juxtaposition of forms and 
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layering of meaning. All five meaning-functions are present in every meaning. Here, 
transposition occurs as we shift our attention from one function to another. And within each 
meaning, there is constant movement (Cope & Kalantzis, in print).  
Archer (2010) argues that sometimes text and visual images may work in unison and 
complement each other in building an argument, but sometimes they may also work in different 
ways and provide different information and serve different purposes. Multimodal texts then raise 
special challenges and raise important and specific issues in assessment. New criteria are 
required for evaluating multimodal texts, such as analyzing how each mode serves a particular 
purpose and how it is used in different contexts. 
 
2.3.2 Criteria and recommendations for producing multimodal academic work 
While no definitive and complete framework has yet been agreed upon by academia to 
evaluate multimodal scholarship, here is a set of recommendations and guidelines found on the 
Kairos Style Guide for aspiring authors: 
• Design Requirements - The design edit consists of checking for readability, accessibility, 
usability, and sustainability 
• Rhetorical Considerations 
• All media and design elements should be non-gratuitous and facilitate or 
enact the rhetorical and aesthetic argument 
• All links should contribute to the possible meanings and readings of the texts 
• Links must be as current and accurate as possible 
• Offsite/external links should open in a new browser window 
• Accessibility and Usability – all videos and sound files must be accompanied by a text 
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transcription 
• Sustainability - need to be able to archive everything that is published 
• Coding Requirements 
• Modified APA Citation Style - Kairos follows a modified version of APA, 6th edition 
• Common Grammar, Style, and Usage Errors 
Davidson et al. (2009) describe their experience in advising and producing dissertations 
using visual sources and they offer some advice to others wanting to produce works that deviate 
from the standard norms. One point they stressed was the need for students to back their choices 
and the use of visuals with strong methodological theories. The following table shows a 
summary of their recommendations.  
For students • Be prepared for a range of reactions 
• Get the training you need to work productively with this form of data 
Ground yourself in methodological literature for visual sources just as 
you would for other qualitative research techniques 
For instructors • It behooves us to include visual text collection and analysis issues in 
the core or basic qualitative research instructional components 
Students should recognize that there is a methodological literature in 
this area and have knowledge of how to access it 
For dissertation 
advisors 
• Be prepared to help students negotiate murky or turbulent waters in 
regard to visual sources and the discourse space of the dissertation. 
Be friendly but firm with your colleagues! 
 
Table 1: Recommendations for multimodal dissertations 
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Table 1 (Cont.)  
 
For Programs and 
institutions 
• Provide students and faculty with the technical tools needed to make 
good use of visual materials. 
IRB policies should be reviewed to ensure that they take an appropriate 





• We need to consider the ways we are supporting the development of 
fluency with visual sources among academic faculty and doctoral 
students. 
• How are we contributing to an understanding of standards for the use 
of visual sources? 
How are we helping to move forward in regard to the use of new 
technologies and visual sources? 
 
Table 1: Recommendations for multimodal dissertations 
The literature reviewed here regarding the value and evaluation of multimodal 
scholarship does not yet provide a complete and conclusive guide for students wishing to pursue 
a multimodal dissertation. Many questions still remain concerning how to determine the 
appropriate mode for a particular purpose, how to acquire the skills necessary to master the 
technological demands of such work, and how to overcome the requirements and limitations 
imposed by instructors and institutions. These are some of the issues and questions I hope to 




CHAPTER 3: METHODOLOGY 
 
3.1 INTRODUCTION TO METHODS 
The literature review above indicates that although much has been written on the 
inclusion of multimodality in education, the majority of the studies focus on multimodality in 
general and on its application to literacy teaching in K-12 settings. A few studies have focused 
on the inclusion of multimodality in high school and college writing courses, but not many 
academics are actually producing multimodal works; and few doctoral students so far have 
successfully defended multimodal dissertations, especially in the field of education. In spite of 
all the recent advances in technology, academic work is still predominantly done in the 
traditional print text format. The number of scholars who are actually trying to produce 
multimodal works is still limited. The same limitations and challenges are felt by doctoral 
students trying to produce multimodal dissertations, and facing countless obstacles from 
restrictions imposed by their advisory committees to specific requirements for depositing the 
work in the university archives. 
The goal of this study is to expand the possibilities and the format of what a doctoral 
dissertation could look like, and question what counts as academic inquiry; to investigate the use 
of multimodality in doctoral dissertations in Education, and to offer some guidance to those 
wishing to pursue research in a multimodal form. 
The primary research question for this study is to learn how have some doctoral 
candidates successfully overcome the problems/challenges typically encountered when trying to 
create and defend a multimodal doctoral dissertation in the field of education? I hope my 
investigation and analysis will help future doctoral students wishing to pursue multimodal 
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research and dissertations. 
In order to address the questions above, I conducted a case study, with multiple cases – 
locating four multimodal dissertations successfully defended in the last decade. Each case was 
selected based on the dissertation format itself and the modes included; following the pre-
determined criteria detailed in the following sections. Interviews were conducted with the 
authors and their supervisors/ advisors, to learn from each case what were the factors involved 
and the challenges encountered along the way. The artifacts themselves (examined dissertations) 
were also analyzed for form and function. 
 
3.2 RATIONALE FOR USING CASE STUDY 
Before I go into the details and the particulars of my research, I would like to start by 
sharing a short video clip from SAGE Research Methods (Nind, 2017) talking about the need to 
innovate in research. This serves as an inspiration and a reminder for myself of what it means to 
remain curious and reflective as I embark on this journey, and I hope it might also serve as an 
inspiration to other colleagues who are also starting their own research study: 
 
Video 26: https://www.youtube.com/watch?v=PezhbmuH3D0&feature=youtu.be 
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According to the definition and description of case study methodology proposed by Yin 
(2013), multiple case study is appropriate for this inquiry since the purpose and goal of the study 
is to investigate how each successful multimodal dissertation was able to be produced and how it 
overcame any obstacles encountered. Case study is suitable for this research because the total 
number of successfully defended multimodal dissertations is still extremely limited, and it would 
be impossible to conduct experimentation with a control group and controlled variables. In 
addition, the behavior of participants could not and should not be manipulated in the research 
process, and the context of each case is expected to be unique and relevant to the study, making 
case study an appropriate methodology choice for this investigation (Baxter & Jack, 2008; 
Hancock & Algozzine, 2006; Stake, 1995; Yin, 2013). 
Yin (2013) identifies four types of case study: single or multiple case study designs, with 
holistic or embedded units of analysis. For this study, I will conduct a multiple-case design with 
multiple embedded units of analysis for each case - Type four in the graph below: 
 
Figure 11: Yin (2013, p. 47) 
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This study consists of multiple case studies with successfully defended multimodal 
dissertations. I identified and located four different multimodal dissertations. For each case, I 
collected data from the dissertation itself; in addition, I conducted interviews with the individual 
authors plus their respective dissertation advisors. Multiple case study research allowed me to 
investigate within each case and across cases in order to understand the similarities and 
differences between the cases. 
The following graphic from Yin (2013) provides a good visual representation of the steps 
involved in conducting a multiple case study. The graphic provides a nice visual representation 
of the steps and the procedure involved from the definition of the problem (research question) 
and selection of appropriate cases, to the setup and collection of data, to the final analysis and 
report: 
 
Figure 12: Multiple Case Study Procedure - (Yin (2013, p. 58) 
One of the typical characteristics of case study research, which I followed is the use of 
multiple data sources. I conducted interviews, in addition to reviewing the dissertation and the 
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doctoral dissertation requirements from the respective university where the research was 
conducted. Because of the large amounts of data collected in this study, special attention was 
given to convey the findings in an understandable format to the reader; and to describe the 
context as well as the case itself (Stake, 1995; Yin, 2013). 
The following video by SAGE Research Methods (2017) provides a nice short 
introduction to case study research for those who are new to this type of work. The video 
explains the origins of case study and some of the reasons researchers may choose to do case 
study, such as the ability to study a particular phenomenon in greater depth and the ability to 
combine different methods in the study. The video, however also warns the novice researcher of 
some of the potential weaknesses of case study, such as the length of time it may require and the 
potential for researcher bias when researchers become involved with their study participants, 
which can also lead to other ethical considerations that must be taken into consideration 
whenever human subjects are involved: 
 
Video 27: https://www.youtube.com/watch?v=rUzOAZpureI&feature=youtu.be  
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3.3 QUALITATIVE RESEARCH CONSIDERATIONS 
While case studies may contain both qualitative and quantitative data, the study proposed 
here will be primarily qualitative in nature, following Stake’s (1995) considerations and 
explanation: 
Qualitative research tries to establish an empathetic understanding for the reader. 
through description, sometimes thick description, conveying to the reader what 
experience itself would convey . . . Qualitative researchers treat, the uniqueness of 
individual cases and contexts as important to understanding. Particularization is 
an important aim, coming to know the particularity of the case. (p. 39)  
Using qualitative research methods, this study is interested in exploring and 
understanding the individual perceptions and reasoning of each target case and their authors. 
Through thick description, explained in the next section, I will endeavor to reach a deep 
understanding of each case and maintain a reflective role with continuous interpretation and 
ongoing investigation (Stake, 1995; Schwandt & Gates, 2018). 
This study follows postmodern, constructivist, qualitative research principles and beliefs 
that: 1. Reality is socially constructed and researchers are integral part of the research context; 2. 
Research is conducted in a reflexive self-critical, creative dialogue; 3. The investigation is a 
process where the issues may emerge out of the questioning and should be interpreted within the 
context in which they take place. The role of the researcher in this context is to interpret the 
findings – as new themes emerge and require interpretation, new research instruments are 
required and created for the specifics of the study at hand (Holliday, 2016). 
In this framework, research rigor is achieved through principled development of research 
strategy to suit the scenario being studied as it is designed and developed. The researcher must 
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remain open and attentive to the research questions and the development of data collection and 
fieldwork to ensure that the unexpected is able to emerge and be made relevant. The researcher 
must remain flexible and maintain a reflexive stance to acknowledge the emergence of new 
topics and new meanings. Using thick description, the researcher is able to delve into the heart of 
the issues to capture their essence (Holliday, 2016; Denzin & Lincoln, 2018; Ponterotto, 2006). 
Schwandt & Gates (2018) remind us of the continuous expansion of qualitative research 
methods and what it means to use case study as a form of inquiry that can include different 
modes of reasoning and remain flexible and responsive to the particulars of the research question 
and the goals of the researcher. In the following video, Schwandt (2011) talks about his work and 
interests, including the creation of the Dictionary of Qualitative Research and the pursuit of 
qualitative research at the University of Illinois. He describes the importance of understanding 
the terminology and the foundations of what it means to conduct qualitative research, which is of 
particular interest for the pursuit of my own research: 
 
Video 28: https://www.youtube.com/watch?v=YYZ2vqKno90&feature=youtu.be 
Schwandt (2011) reminds us of the need to take a reflexive approach to research and he 
challenges the researcher to question and understand the foundations of qualitative inquiry. He 
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presses the researcher to seek “a different way of knowing,” which I hope to be able to explore in 
this study – remaining inquisitive, reflexive, and open to new ways of knowing. 
Denzin and Lincoln (2018) stress the flexible and open-ended nature of the qualitative 
research methodology and how the researcher should resist the temptation to impose a single, 
unilateral perspective over the entire study. In the postmodern research framework, the 
researcher assumes a role of co-creator of the study and understands that the researcher “does not 
own” the data or the right to make assumptions about those being studied. Subjects can and do 
challenge how they are portrayed and written about (Denzin & Lincoln, 2018). 
In the following video, Lincoln (2018) talks about some of the trends and some of her 
hopes for what is developing in the field of research today. She speculates what the future of 
qualitative research might look like and stresses the need to add more "voices from the fringes:" 
 
Video 29: https://www.youtube.com/watch?v=ysq6Hmn-30o&feature=youtu.be 
The message from Lincoln (2018) above is very inspiring when she talks about the need 
to include the voices from the margins. Although my work does not address minorities and 
indigenous populations directly, I do hope that the study and inclusion of multimodality in 
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academia can become one small piece of the puzzle of giving voice to a larger segment of the 
population, who might otherwise not have a way of expression. I hope to contribute to providing 
alternative means of expression and enabling the inclusion of more voices in academic work. 
 
3.4 THICK DESCRIPTION 
This study seeks to gain a deep understanding of the cases identified and offer a "thick 
description" of each case and each participant interview. My intent is to identify the reasons, 
challenges and interpretations of each interviewee in their own words and also gain an 
understanding of the context of each case - not necessarily looking for cause and effect, but 
rather looking for an interpretation co-constructed with the participants. The goal is not just to 
produce a large amount of data, but rather focusing on the interpretation of meaning and context 
(Ponterotto, 2006; Brinkmann, 2018). 
The basis for the concept of thick description I intend to follow in this study comes in 
part from the anthropologist Geertz (1973), who distinguished "thick description” from "thin 
description" which is a simple factual account of facts and behavior without much interpretation. 
In contrast, thick description seeks to interpret the behavior within its cultural context. Geertz 
(1973) uses the example of a wink which can be seen as just a contraction of the eyelids (pure 
description of the behavior without interpretation), or it can be seen as a sign which carries 
meaning and must be interpreted within its cultural context (in search of a thick description). It is 
not enough to describe what someone or a group does, one has to look deeper to try to 
understand the phenomenon within the context in which it takes place (Ponterotto, 2006). 
In the following video, Geertz (2006) talks about his love for fieldwork and talks about 
his interests and the driving force behind his interests and his study. In this video, he does not use 
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the term "thick description," but simply talks about his interest in studying different cultures and 
groups, and how he believes this type of study should be conducted: 
 
Video 30: https://www.youtube.com/watch?v=qwIXRc-hxCg&feature=youtu.be  
In watching the video, I am particularly interested in Geertz’s idea of not necessarily 
trying to find generalities or abstract commonalities, but rather looking for the specifics of each 
case, looking for how they are different, and what is specific and extraordinary about the subject 
of study. Geertz’s approach to seeking a deep understanding of the subject will be very 
instrumental in my proposed study. 
A thick description . . . does more than record what a person is doing. It goes 
beyond mere fact and surface appearances. It presents detail, context, emotion, and 
the webs of social relationships that join persons to one another. Thick description 
evokes emotionality and self-feelings. It inserts history into experience. It 
establishes the significance of an experience, or the sequence of events, for the 
person or persons in question. In thick description, the voices, feelings, actions, and 
meanings of interacting individuals are heard.” (Ponterotto, 2006, p. 540) 
Thick description involves considerations of the context and meaning as well as 
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interpreting participant intentions in their behaviors and actions. Below are some of the essential 
components of thick description offered by Ponterotto (2006): 
1. Thick description involves the interpretation of social behavior within the context in 
which it takes place. 
2. Thick description attempts to capture the thoughts, emotions and interactions of study 
participants. 
3. Thick description interpretation entails assigning motivation and intention on the part of 
the participants. 
4. The context and details of the study are carefully described by the researcher to 
enable the reader to get a sense of ‘having been there’ themselves;  
5. Thick description calls for thick interpretation, which hopefully in turn leads to thick 
meaning. 
In this study, the inclusion of video recordings will be used to help capture the voice, the 
emotions and the interpretations of the participants. The reader can hear the emotion in the 
participants voices and can begin to understand their motivation and their intention in producing 
the work they did. The analysis of findings is not limited to listing the issues and obstacles, but 
rather tries to incorporate the reasons and gain insight into each participant’s motives and 
mindset. The incorporation of the video recordings into the analysis adds an additional layer to 
the understanding of each case.  
 
3.5 ADDITIONAL METHODOLOGICAL CONSIDERATIONS  
Denzin and Lincoln (2018) discuss the need for research to remain flexible and embrace 
multiplicity, which I hope to follow in this study. One of the concepts explored by Denzin and 
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Lincoln (2018) is the Bricolage – the term was first introduced by the anthropologist Claude 
Lévi-Strauss – and later proposed as an attempt to bring a range of techniques and principles 
from different disciplines to present research finding in new ways that may not be explained 
exclusively using a single method. 
. . . the researcher works as a person who assembles pieces as a quilt maker, where 
the collection of different pieces when put together provide the big picture of the 
situation or phenomenon. The bricoleur (researcher) is a “jack of all trades” and 
the research practice is pragmatic and self-reflexive – and sometimes new tools 
and techniques have to be invented for the particular needs of a particular study . . .  
the choice of which interpretive practices to employ is not necessarily set in 
advance. The choice of research practices depends upon the questions that are 
asked, and the questions depend on their context, what is available in the context, 
and what the researcher can do in that setting. (p. 5) 
The need for flexibility and the idea of weaving together different techniques from 
different disciplines will be important in this study as it will bring together elements of case 
study with interviews and thick description, brought together with elements from critical 
research and multimodal and visual research. And at the same time, questioning and trying to 
push the boundaries of the traditional doctoral dissertation and what counts as research. It is in 
this vein that I propose to borrow some of the ideas and characteristics of Bricolage as proposed 
by Denzin and Lincoln (2018). 
Working with multimodality begs the researcher to remain open and flexible to increased 
diversity of experiences and may require the need for new theories that can accommodate and 
embrace this diversity and have the flexibility to change and grow as the study progresses. 
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Kincheloe et al. (2018) draws his inspiration from Freire’s critical pedagogy that I would also 
like to invoke for this study. 
Kincheloe (2013) admits that critical theory is not one unified theory, but it follows some 
underlying assumptions that I will also keep in this research: 1. there is no value-free science; 2. 
all research is socially and historically situated and constructed and mediated by power relations 
that must be acknowledged by the researcher; 3. facts are never isolated   from the values and 
ideological context in which they occur; 3. all power relations are mediated through language 
and the context in which they take place; 4. the researcher must remain cautious of the role of the 
researcher and when and how to resist the maintenance and reproduction of current entrenched 
systems. 
In this study I use the term bricolage to describe the practice of research that is eclectic, 
hybrid, and derives from an interdisciplinary approach, piecing together elements from a variety 
of sources, forms, and disciplines. Bricolage is used here with a focus on flexibility and 
multiplicity. In this interpretation of bricolage, there is no one correct telling, each telling reflects 
a different perspective. Research is viewed as a process shaped by the researcher’s own position 
in the world. This subjectivity requires self-awareness and reflexivity on the part of the 
researcher for a continual evaluation of the research – recognizing how the researcher and 
participants actively co-construct knowledge. And based on the notion that as the research 
progresses it is then further refined in a continuous loop. Bricolage provides a deep, rich and yet 
fluid analysis, where the choices regarding which interpretive practice to employ are not 
necessarily made in advance (Denzin & Lincoln, 2018; Kincheloe et al., 2018; Rogers, 2012). 
In the following video, Kincheloe (2013) explains the notion of Critical Pedagogy and its 
importance to education around the world today, inspired by the work of Freire. The author also 
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discusses the notion of what it means to be "normal" in education and the need to fight against it 
in scholarship work: 
 
Video 31: https://www.youtube.com/watch?v=CwL22JdBhVo&feature=youtu.be  
Kincheloe’s words echo much of the impetus that drives this work – he questions what is 
the role of pedagogy, not just in elementary education, but also in producing scholarly work. He 
stresses the need to have an evolving critical pedagogy that embraces new discourses and new 
ideas, challenging current practices, and the need to make people conform to the “normal.” This 
work is an attempt to question and challenge the notion of what is considered normal in 
dissertation and academic writing and an attempt to construct a different notion of scholarship. 
Academic research in general and qualitative research methods in particular, have 
evolved through time from early positivism and post-positivism to the more current postmodern 
paradigm (Ponterotto, 2006; Holliday 2016; Denzin & Lincoln, 2018). The researcher must now 
remain open and critical of his/her own role as co-creator of meaning. Within the postmodern 
paradigm, the researcher employs whatever means seem appropriate to get to the understandings 
that we seek (Holliday, 2016; Denzin & Lincoln, 2000). “We are in a new age where messy, 
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uncertain multi-voiced texts, cultural criticism, and new experimental works will become more 
common, as will more reflexive forms of fieldwork, analysis, and intertextual representation” 
(Schwandt & Gates, 2018, p.15). 
This video shows Dr. Norman Denzin's (2014) interview, where he expresses his views 
on some of the important directions and future trends of qualitative research and also discusses 
the politics of how ethics boards limit qualitative research methodology (and the need to push 
back!) 
 
Video 32: https://www.youtube.com/watch?v=gYA_Lc55zf0&feature=youtu.be  
In the video, Denzin makes the important case that science is part of a moral and political 
discourse, and how the researcher must be aware of how their study may or may not conform to 
the current trends and types of research being funded and considered acceptable by universities. 
As a novice researcher, it is encouraging to hear Denzin speak of the need to question from 
within the notion of science and methodology and the need to look at the moral and ethical 
implications of the work we do – not imposed from the outside, but rather emerging from within 
and understanding how ethics, inquiry, and science are weaved together. 
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I find the notion of Critical Research and Bricolage to be in alignment with the principles 
and theoretical underpinnings of my work with multimodality. Critical Research is deeply rooted 
in Freire's Critical Pedagogy, and it corroborates the proposition to include multimodality in 
education. Critical Pedagogy is concerned with questioning the status quo and challenging the 
traditional ways of academic work. In working with multimodality, it is partly my hope to 
contribute, even if in a small way, to the expansion of the notion of scholarship. I expect to 
continue to explore the notion of the Bricoleur and the need for embracing interdisciplinarity in 
my research study. 
Anderson et al. (2016) juxtapose multimodality and ethnography – multimodality as 
meaning making through multiple modes; and ethnography as a way to situate meaning 
according to a specific perspective. Multimodality is not to be taken as a singular theory, but 
rather as an approach and a way of working using multiple modes. For Anderson et al. (2016), 
scholars working with multimodality should be mindful of accounting for different vantage 
points; different ways of seeing the world, and taking advantage of multiple methodologies 
depending on the research questions and goals. 
 
3.6 VISUAL RESEARCH CONSIDERATIONS 
The focus of this work is the use of multimodality in academic and dissertation writing, 
thus many of the concepts explored in visual research will be significant to this study, making 
sure to include and explore the affordances of video. I do expect and hope to be able to video 
record the interviews and will have to consider the technical options and implications involved. 
Not just “talking about” multimodality, but rather working with and through multimodal 
resources. 
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Margolis & Zunjarwad (2018) recognize the existence of multiple perspectives in 
producing and analyzing multimodal research: 1. research can focus both on the study of 
participant-produced and researcher-produced visual data; 2. visual data may or may not be 
produced for the purpose of research; 3. visual data can also be used to communicate the 
research findings. 
Among the many types and possibilities of multimodal text, photography has long been 
used in research to serve as evidence and illustration to the work being described in written form, 
especially in fields like anthropology, art and even medicine. In the last few decades, however, 
new technologies have enabled users to begin producing and recording every moment of their 
lives using their cellphone cameras (Ball, 2004; Literat et al., 2018; Margolis & Zunjarwad, 
2018). 
The current digital landscape has greatly expanded the ease and availability of 
photographs and video recording to both the researcher and the participants of research. 
Advances in technology are now creating new possibilities and new relationship dynamics 
between researcher, participant and also readers. In this context, visual research continues to 
grow and become more interdisciplinary. The addition of video and film to research interactions, 
and the ability to review, stop and replay recordings, has created new possibilities and new 
challenges for researchers (Jewitt, 2012; Margolis & Zunjarwad, 2018). 
Making and analyzing still or moving pictures brings on a whole new set of 
complexity and challenges for the researcher . . .  the ability to record social action 
for later detailed examination is facilitated by video, but presenting video creates a 
whole new set of issues: If researchers are to present their ethnography visually, 
then alongside the skills of photographer or videographer, they need skills in visual 
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communication, media literacy, and editing. (Margolis & Zunjarwad, 2018, p. 
1043) 
The new technological advances also raise new questions and challenges regarding issues 
of ethics, confidentiality, access, copyright, informed consent, and new ways of sharing 
information (Archer, 2017; Ball, 2004; Margolis & Zunjarwad, 2018). 
Another important aspect of the new affordances brought about by new technological 
advances is the possibility to present information and data in non-linear form. This allows the 
viewer or the reader to explore the information following different paths according to their 
interests and needs. All these considerations and all the new possibilities created by the inclusion 
of multimodality in academic discourse broaden the possibilities for how research is conducted, 
analyzed and shared (Ball, 2004; Margolis & Zunjarwad, 2018). 
The following video by Salmos (2017) with the SAGE Research Online, discusses some 
of the new possibilities currently available for researchers using technology in visual research: 
 
Video 33: https://www.youtube.com/watch?v=b4hh5MDJ1-c&feature=youtu.be  
I expect to explore some of the possibilities new technology offers me as a researcher. 
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Video conferencing will allow me to conduct interviews with participants, regardless of their 
physical location. With currently available technology, scheduling and time zone differences will 
be the only limitations to being able to invite participants from around the world. And by 
recording the interviews, I hope to be able to use the recorded interviews to show the ideas and 
statements as intended by the respondent, in their own voice. 
 
3.7 ETHNOGRAPHY 
This study also employs elements of auto-ethnography, since the author is attempting to 
produce a multimodal dissertation to investigate the use of multimodality in dissertation writing. 
Ethnography tools allow the researcher to become immersed in the phenomenon being studied, 
and to reflect on the process of creating a multimodal dissertation. 
Traditionally, ethnography has been a common method in anthropology, but now being 
employed by researchers in a variety of fields. Ethnography takes a less impersonal approach to 
research due to the nature of the work, discussion, and analysis of personal experiences, feelings, 
and perceptions of individuals and self. Ethnography is not limited to making observations; it 
also attempts to explain the phenomena observed in a structured, narrative way, drawing on the 
theory, but also on direct experience and intuitions, which may contradict previously held 
assumptions. Here the researcher’s own feelings and experiences are incorporated into the story 
and speaking directly to the reader, rather than keeping a more neutral position and language. 
(Ellis et al., 2011; Anderson, 2006; Heath et al., 2008). This ethnographic approach requires 
ongoing analysis, comparing, reflecting, assessing, and “coming to feel” (Heath et al. 2008). And 
the aim is to provide insightful descriptions based on theoretical assumptions (Hammersley, 
1990, 2018). 
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One of the dangers to be kept in mind when conducting ethnographic research is bias, 
since it involves subjective interpretation and in this particular case, since the researcher is 
herself, embedded in the study being conducted. The researcher takes an active role in the 
participation, analysis, and production of the activities and objects under study (Hammersley, 
1990, 2018; Heath et al, 2008). The value of ethnographic work often depends on showing that 
the particular events described instantiate something of general significance about the social 
world. The study of one case, may not be generalizable to the entire world. The task of 
distinguishing universal principles from one another and from their contexts is very difficult, if 
not impossible when studying a single case or a small number of cases (Hammersley, 2018). 
Hammersley (1990) warns of the fact that all phenomena can provide numerous, equally true 
descriptions of any scene or behavior. How one describes an object on any particular occasion 
depends on what one takes to be relevant. Yet, descriptions are always from a particular, value-
based point of view.  
 
3.8 CONSIDERATIONS ON INTERVIEWING 
For this study, semi-structured interviews were used. Because of the nature and the goal 
of this research and the fact that each case generated unique and different information and data, a 
pre-set and completely structured interview would not produce the most complete desired 
outcome; but at the same time, some structure and direction was needed to ensure the minimum 
desired information is collected and addressed. Brinkmann (2018) reminds us: 
… in human interactions it is often impossible to know in advance the issues or 
ideas that may come up, but some direction may be necessary to address and fully 
explore the research question. (p. 990) 
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Semi-structured interviews allow the researcher and participants to explore and have 
sufficient flexibility to follow on different leads and angles deemed important at the moment 
(Brinkmann, 2018). This, of course, demands careful preparation and reflection of how to 
involve interviewees actively, how to avoid leading the discussion or the answers and how to 
engage the interviewee in a way to bring insightful perspectives to light (Brinkmann, 2018; 
Stake, 1995; Yin, 2006). 
When conducting interviews, it is critical for the researcher to consider the role of the 
interviewer and take into account the purpose of the interview, the possible power relations 
taking place during the interview, and any ethical issues that may arise from the study. The 
interviewer is never neutral and must be careful when attempting to interpret and explain 
participants' responses. The interview must always be viewed in its proper sociocultural context, 
taking into account the role of the interviewer in the study dynamic. In this regard, the researcher 
must be keenly aware of the importance of physical factors that may affect or impact the 
outcomes of the interview, such as setting, time, and technology constraints (Brinkmann, 2018; 
Denzin & Lincoln, 2018; Kincheloe et al., 2018; Stake, 1995). 
The following video by Gardner (2018), gives a nice short overview of some key 
concepts and ideas about qualitative research interviewing: 
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Video 34:  https://www.youtube.com/watch?v=HzsE7fPIn8g&feature=youtu.be  
The video serves as a good reminder of some critical considerations to conducting 
qualitative interviews, and the need for preparation prior to the actual interview – knowing what 
to ask and when to be quiet, learning to listen and to allow the ideas to emerge, and knowing 
how to follow up and draw out critical aspects of the topic at hand. It is important to understand 
how the interview is co-produced with the participants and how our own position affects and 
influences the interview. But Gardner also warns us of the need to remain open and be prepared 




CHAPTER 4: FINDINGS 
 
4.1 STUDY PROCEDURE 
The objective of this study is to investigate successful multimodal doctoral dissertations 
in the hopes of expanding the notion of what a doctoral dissertation could look like, as well as 
providing guidelines for future students considering producing a multimodal dissertation. The 
primary research question for this study is to learn how have doctoral candidates successfully 
overcome the problems/challenges typically encountered when trying to create and defend a 
multimodal doctoral dissertation in the field of education? 
In order to address the research question, I conducted a case study, with multiple cases – 
locating 4 multimodal dissertations successfully defended in the last 10 years. Each case was 
selected based on the dissertation format itself and the modes included; following the criteria 
outlined below. For each case, in-depth interviews were conducted with the authors as well as 
their supervisors/advisors, to gain different perspectives on the issues involved in each case. 
Additional data and information for each case came from the analysis of the dissertations 
themselves and university dissertation guidelines and requirements. 
As discussed in the methods section, the interviews followed a qualitative, semi-
structured format. Each case is unique and brings up different issues and challenges. Keeping an 
open mind and remaining reflexive and critical to the findings as they emerged, was critical and 
an integral part of this study. Rather than trying to determine a priori every step of the way, this 
study required being able to add and adapt the methodology in accordance with the theoretical 




4.2  CASE SELECTION CRITERIA 
The cases for this study observed the following criteria used in the identification and 
selection process: 
1. The dissertation is fully multimodal, presented through alternative modes; other than 
just the traditional printed- text format. 
2. The dissertation also contains text, but the text does not take precedence over the 
other modes. The multimodal element(s) play an equal or more substantial role in the 
work. Videos, audio, and other multimodal elements contribute to the argument, not 
merely serve as decoration. 
3. The dissertation may contain audio, video, as well as other three-dimensional, tactile, 
or other modes of communication. And it may also contain hyperlinks and be 
presented in a non-linear form. 
4. Some of the possible types of work to be considered might include blogs, portfolios, 
web-based, film-based, or other kinds of non-print-based formats submitted for final 
examination. In this type of dissertation, the multimodal part of the submission “is” 
the dissertation, rather than being an appendix at the end. 
5. The dissertation must have been successfully defended at an accredited university 
(preferably within the last 10 years). 
Once the intended cases were identified, participants were recruited by email invitation 
sent to each potential participant. Three potential participants who were contacted, were not 
available or able to participate. Participation in the study was on a voluntary basis and subjects 
were free to accept or decline (or ignore) invitation to participate. Participants were informed 
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that they would not receive any compensation for participating in the study. 
For each case, in-depth interviews were conducted with the authors as well as their 
supervisors/advisors, to gain different perspectives on the issues involved in each case. 
Additional data and information for each case come from the analysis of the dissertations 
themselves and university dissertation guidelines and requirements. 
Participants’ informed consent was obtained at the beginning of the research study. The 
researcher asked permission to video record the interviews, informing subjects that interview 
data would be transcribed for research purposes, and their names would be identified in the 
dissertation. The potential topics generated were not expected to be of a highly sensitive or 
emotional nature. The topics expected to be discussed are typically related to the inclusion of 
multimodality in dissertation writing and the challenges encountered in the process.  It is 
important to note that two participants requested not to be video-taped. One agreed to have the 
interview audio-recorded, and an audio clip with a portion of the conversation is included in the 
findings section. One participant requested not to be recorded and only handwritten notes of the 
conversation were taken during the interview. One of the dissertation advisors initially agreed to 
participate in the study, but later, due to the COVID Pandemic, was not able to participate due to 
unforeseen disruptions in schedule.  In the discussion of the findings and recommendations, 
video clips of the interviews are included whenever available and as deemed appropriate to give 
the reader a sense of each speaker in their own voices.  
 
4.3 CASE SELECTION AND DATA SOURCES 
This study followed Yin’s (2013) framework for multiple case study design, using the 
following four steps: Step 1- Defining and selecting the cases for the case study; Step 2 - Using 
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multiple cases as part of the same case study; Step 3 - Strengthening the evidence used in the 
case study; Step 4 - Analyzing the case study evidence. 
Following the above steps, for each case, I did the following: 
• Reviewed the actual dissertations and analyzed it based on what multimodal 
resources were used and for what purpose (Form and Function). This followed the 
pre-determined criteria defined in the previous sections. 
• Conducted an in-depth interview with each dissertation author. 
• Conducted an in-depth interview with the supervisor/advising committee members. 
• Reviewed other pertinent data, such as university requirements for dissertation 
deposit. 
A total of four cases were identified and seven interviews were conducted. One of the 
cases was from the Department of Education, one from the Department of Journalism, Media and 
Performance, one from the English Department, and one in the Department of Cultural Studies 
and Comparative Literature. Three of the cases studied incorporated video in their dissertations 
and one used podcasts. 
 
4.4 CASE DESCRIPTION 
In accordance with the case selection criteria outlined above, the following cases were 
selected and studied: 
• Roy Wallace 
Dissertation - “From documenting subcultures to academic video essay: A critical examination 
of historical and contemporary documentary debates” – (2020).  
University of North Hampton, UK. 
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Department of Journalism, Media and Performance  
Multimodal component = video essay 
• Rebecca Zak 
Dissertation – Raising Creativity: A multimodal dissertation – (2014).  
Brock University, Ontario, Canada  
Department of Education 
Multimodal Component = video documentary 
• Justin Schell 
Dissertation – "We Rock Long Distance: M.anifest and the Diasporic Media Currents of 
Transnational Hip-Hop" – (2013).  
University of Minnesota  
Department of Cultural Studies and Comparative Literature  
Multimodal component = series of video clips 
• Anna Williams 
Dissertation – My Gothic Dissertation: A podcast – (2019).  
University of Iowa 
English Department 
Multimodal component = series of audio podcasts 
All cases examined contained the following basic criteria: they were all successfully 
defended multimodal dissertations, including both text and one other mode of communication, 
such as video and audio files. In all four cases, the multimodal element plays a critical role and is 
essential for carrying the dissertation argument. All four dissertations also contain a print text 




Individual interviews were conducted with each dissertation author, plus another 
interview with their dissertation advisor or another member of their dissertation committee. The 
interviews were video recorded and each lasted for about an hour. The interviews helped reveal 
the views and experiences of the authors, plus the perspective of the university in the form of the 
dissertation guidelines and the views of the dissertation advisors. 
The interviews were used to provide a deep understanding of what each individual 
experienced and what they considered critical to their success, and the challenges encountered. 
The interviews followed a semi-structured approach. The interviewer initiated each interview 
with an outline of the types of questions and information desired, open-ended questions were 
used and the researcher tried to remain flexible to allow each participant to elaborate and expand 
on each topic addressed. The interviews were conducted online and recorded using Zoom. 
Recording the interviews freed the researcher from notetaking and allowed a focus on the 
conversation and to refer to the recording afterwards to review and analyze what was said. 
Each individual interview was video recorded and later transcribed in detail, to try to 
minimize researcher bias in the note taking process; and to provide a permanent record of what 
was said. The transcript of each interview was made available to each individual participant for 
review and approval.  
Since the cases were located across the globe, from Canada to the UK, it was not possible 
for the researcher to travel to the location of each participant, and thus requiring a virtual 
meeting or call.  For each case and each interview, the video recording helped bring additional 
insight into the mind and world of the participants during the interview, allowing the researcher 
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to focus on the conversation and being able to refer to the recording afterwards to review and 
analyze what was said. 
Some of the challenges encountered in conducting this study are due to the more open-
ended and subjective nature of conducting qualitative research. It is generally more difficult to 
determine when enough data has been collected; maintaining objectivity during data analysis, 
and minimizing researcher bias. Reliability and generalizability of the study should also be 
acknowledged, since replicating the exact conditions of the study will be almost impossible due 
to the uniqueness of the setting and each case. 
Another challenge of using qualitative case study was the need for the researcher to 
remain vigilant on the role of researcher bias during the collection and interpretation of data. 
Multimodality is both the subject of study, as well as the means of producing this dissertation. I 
am both analyzing the findings of the case study, as well as going through and discovering some 
of the challenges for myself as I conduct the study and attempt to produce a multimodal 
dissertation. 
 
4.6 STUDY FINDINGS 
Below is the compilation and analysis of the interviews with the four case study 
dissertation authors and their advisors, plus a look at their respective university guidelines and 
requirements for dissertation deposit into the archives. 
 
4.6.1 Inspiration and purpose 
One of the first questions I wanted to know about from all those who have undertaken 
writing a multimodal dissertation is “why,” or how did they first become interested and how did 
 98 
the idea first come up to produce a multimodal dissertation. Each of the four cases analyzed was 
different and each author had a unique story to tell. 
Roy Wallace, who created a video essay for his dissertation, indicated that his idea and 
interest came from his background as an audiovisual practitioner. He has been working with 
different forms, mainly producing documentaries for a long time, and he decided to undertake 
both a written and a practical element to the doctoral dissertation. 
Rebecca Zak, who produced a video documentary for her dissertation, stated that she 
simply was not motivated to write a 300-page, 90.000-word dissertation in writing. She started 
her dissertation at a time when YouTube was really taking off and making videos was becoming 
quite popular. Zak identifies herself as an artist/researcher/teacher, and to include multimodality 
in her dissertation seemed like an obvious choice. For her, it “did not make sense not to do so.” 
Justin Schell produced a dissertation with a series of short video clips (which later 
became part of a documentary he produced). Schell started working with video in 2007 and had 
wanted to create a documentary, more so than write a dissertation. He had also had extensive 
experience in writing, and he ended up creating a dissertation that included both writing and 
video, side-by-side. His final video documentary was produced after he completed his 
dissertation. 
Anna Williams produced a series of podcasts for her dissertation. She recounted her 
interest and experience working with radio storytelling as the inspiration for her dissertation. 
Plus, at the time she was working on her dissertation at the University of Iowa, the Next Gen 
Ph.D. project was taking place, focused on discussing alternative forms of dissertations. It was 
from this combination of factors and circumstances that Williams’ dissertation idea was born. 
While each case revealed a different set of circumstances that led them to decide to 
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incorporate different modes of communication in their dissertation, they all shared the feeling 
that they did not wish to produce a traditional dissertation. The common sentiment was not that 
they were trying to make a statement “against” the written text, but rather to propose an 
expansion of the text and the notion of what a dissertation could and should look like. All four 
dissertations did include a printed text component, submitted as a PDF file, together with the 
video and audio files. 
For my own dissertation and interest, I can say that I was inspired by Nick Sousanis 
dissertation in comics format published in 2014 by Harvard University Press. From the 
beginning, I was interested in the possibility of expanding the notion of academic discourse and 
the potential of multimodality for expanding the audience who may be able to consume such 
work. I will discuss that in greater detail later. 
In the following video, Rebecca Zak shares her inspiration and her impetus for producing 
a multimodal dissertation: 
 
Video 35: https://www.youtube.com/watch?v=hofO3rYDWD8&feature=youtu.be  
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Roy Wallace felt the need to investigate and interrogate the relationship between film 
production and the final textual output. He criticizes how in typical film studies; the final output 
is usually a printed text product. Wallace proposed a more sophisticated, complex understanding 
of the sets of relationships involved in the production and presentation through video essay. 
And Justin Schell echoes that sentiment when he states that he wanted “to really bring 
that element and not just talk about it but actually have the visual element embedded within it.” 
 
4.6.2 Challenges and difficulties 
The list of challenges and difficulties encountered by the four case-study participants was 
long and varied, but some common themes emerged, which also coincided with my own 
experience. Here is a list of some of the issues that were identified: 
• The university’s requirement for depositing a PDF copy of the dissertation. 
• Technical challenges of how to include or embed the multimodal elements within 
such required PDF file. 
• Doctoral students trying to produce a multimodal dissertation end up doing double the 
work – because they are still expected to produce all the standard dissertation 
elements, plus the multimodal component. 
• The need to establish new protocols for multimodal dissertation – this point varies 
greatly from university to university, but most are still not yet entirely onboard and 
equipped to accept fully multimodal dissertations. 
• Finding other universities that have produced and accepted other multimodal 
dissertations that can serve as a model and help provide the necessary models and 
examples. 
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• The question of preservation and longevity of the dissertation – as new technology 
comes up and old technology becomes obsolete, the need to preserve the work is a 
major concern for all university libraries. 
• Acquiring the technical expertise to work with different modes of communication, 
whether video or audio, in addition to learning how to write a dissertation – having 
the multimodal component adds another set of skills and complexity to the work. 
• Having the necessary tools, software, and programs needed to create and edit the 
video and audio components. 
• The challenge of editing the multimodal files, video or audio, after it has been 
completed – this can create an extra challenge of how to get approval from the 
committee before the finished version is complete. 
• Finding and securing an advisor and committee who will support and guide the 
doctoral candidate through the process of writing the dissertation, plus incorporate the 
multimodal element along the way. (For many of the advisors, this was also their first 
time working with a multimodal dissertation). 
• Ensuring the multimodal dissertation contains all the required and necessary elements 
of a traditional dissertation: how to include footnotes? How to include the lit review? 
• Ensuring the dissertation has the necessary and required rigor, and can be accepted 
and fulfill all the requirements for a doctoral degree. 
• Maintaining readability and interest – the question and concern with the audience 
were very present in all four cases. 
• Not everything that typically goes into a traditional dissertation could be included in a 
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video documentary or audio file – so, understanding the medium and how to use it 
and what it can do well and what to do in writing instead; and how to incorporate and 
integrate the different pieces and parts together. 
• The question of who should consider creating a multimodal dissertation when 
considering issues of career path and tenure. 
• There is a component of working of multimodality that is much more concerned with 
aesthetics and design than a traditional dissertation would be. 
In this video Roy Wallace challenges the need to fulfil the requirements of the university 
in order to have the dissertation accepted: 
 
Video 36: https://www.youtube.com/watch?v=W0pqxuTNHNE&feature=youtu.be  
 
4.6.3 Value of multimodality 
Another topic that was addressed in all four case studies was the question of what does the 
video or audio component add to the dissertation. All four authors felt very strongly they could not 
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have accomplished what they did without the multimodal component of their dissertation. 
For Roy Wallace, his video essay is an original standalone piece of work, but at the same 
time, it complements the critical examination. He says, “. . . what makes it so much different 
from a monomodal essay, is that you can take different elements, both of actuality and it could 
be experimental art, it could be cartoon, it could be still image, it could be audio, and you blend 
the different modes to produce your video essay, which is what makes it so exciting.” 
Rebecca Zak discussed how so much gets lost in communication and that by juxtaposing 
text with images and video, you can amplify your options and your message. She felt the video 
allowed her to use all of her communication skills, body language, etc. Her choice of music, 
settings, backgrounds, and all other video elements were orchestrated to convey and evoke a 
particular message and emotion in the viewer. 
Justin Schell described how the video allowed him to walk down the streets of where his 
subject had grown up and to be able to capture his posture, see what the place looks like, hear the 
sounds in the background, and be immersed in the setting, all of which cannot be captured 
through text alone. 




Video 37: https://www.youtube.com/watch?v=azbwLrAgBk4&feature=youtu.be  
 
4.6.4 Technical aspects 
Working with multimodality for the four cases involved many different technical aspects 
and singular unique challenges and details. 
For his dissertation, Roy Wallace produced a video essay. He described how over the 
years he has been experimenting and testing different formats and lengths and for this type of 
academic work. He found 20 minutes to be the ideal length. The following table shows 




Figure 13: Video Essay Length (Wallace, 2020) 
And he offered the following framework for creating an academic video-essay: 
1. First, research the subject in the same way that you would research any academic 
work. 
2. Formulate your arguments based on your particular research question. 
3. From the notes, you then generate somewhere between 10 and 15 PowerPoint slides 
which give you structure. 
4. Then you narrate the PowerPoint presentation. 
5. The next step is to take the audio and then to ground it visually in materials that 
indexically bond it. 
 106 
6. Everything then refers to the internal logic of academic research. 
7. The final stage is to reference every single element of the work at the back in an 
academic way … basically, that's your bibliography. 
Rebecca Zak describes it as a delicate process of creating the video documentary for her 
dissertation – to be able to have all the important points in the piece, but also to have to edit it 
down to make sure there is nothing more, or you would run the risk of losing the viewer. Zak 
discusses the issue of “watchability,” for her this is a critical issue when trying to produce a 
video dissertation. She says, “If it's boring then you haven't done it well. You haven't actually 
utilized the format properly.” Rebecca used a script from which she produced the videos. First, 
she did a voice-over, and then selected and determined what shots she needed for what she 
wanted to convey. 
Anna Williams warned of another aspect of working on a multimodal dissertation that 
some people may not think about, such as the day-to-day logistics of things like the software and 
hardware needed to do work in a different mode. She shared how in the beginning of the 
dissertation process, she did not have Pro Tools at home, which was the audio editing software 
that she used to produce her dissertation. For the first couple of chapters, she described how she 
had to go to campus to sit in the studio to produce her work. It was only later in the process, that 
she was able to secure a grant to acquire the needed software so that she was able to work from 
home and have greater freedom of time to devote to her work. 
 
4.6.5 Rigor 
The question of rigor is one that comes up often when discussing multimodal and other 
forms of alternative dissertations. When asked about their position in regards to the need to 
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ensure rigor in a doctoral dissertation and how they felt about their work in terms of rigor, they 
all agreed rigor is not exclusive to the written word. 
Roy Wallace discussed how at every step of the way in a video essay, the author is 
applying a particular critical examination and systematically trying to answer a particular 
research question. So, that at every stage, the work is grounded academically. But, at the same 
time, he feels, it also offers much more creativity. Wallace counters the question of rigor versus 
innovation by saying: 
… academic institutions thrive on the fact that they are the most creative and 
innovative. So, they gotta take some chances, and in the area of research, they have 
to step up then, and really back students who are being creative and innovative. So, 
it's a two-way process and not a unidirectional process where prove to me that it's 
rigorous … and we need to find our own methods, which is suitable to multimodal 
approach, to say, this is how it's rigorous, this is how it's validated.” 
Justin Schell countered with: “… what is rigor?" You can hear it in his own words: 
 
Video 38: https://www.youtube.com/watch?v=5BVhcUP6-gM&feature=youtu.be  
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Anna Williams expressed the same type of frustration with the question of rigor applied 
to her work, or any other multimodal work. She questions the notion that only through a 
traditional dissertation it is possible to maintain rigor, that there is only one way to demonstrate 
rigor. She defended the idea of how her dissertation contains all the elements of a traditional 
dissertation and more. She asserted that there was nothing that would have been done in a 
traditional dissertation, that she did not do. Some of the elements of a typical dissertation, such 
as footnotes, had to be modified and adapted in her dissertation, as they would not make sense in 
her audio files – and for that reason, the footnotes were added to the PDF file. So, for Williams 
all the elements are still there; they may have a different look and feel, and call for an expansion 
of the expectations of what a dissertation should include and what it should look like. She states: 
“. . . it just all goes back to this question of how do we not see that just because words are 
delivered in a different method that doesn't make them any less rigorous.” In the video below, 
she questions a narrow interpretation of academic rigor and defends the rigor of her own work: 
 
Video 39: https://www.youtube.com/watch?v=u3EUlLt2KL8&feature=youtu.be  
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4.6.6 Advisors' perspective 
In addition to interviewing the authors of each dissertation case study, I also interviewed 
their dissertation advisors, or another member of their dissertation committee to try to gain an 
additional perspective on the process and to understand the challenges and difficulties 
encountered by their professors. I also wanted to get a glimpse of what it’s like to try to guide 
someone doing innovative work that has not been done before. 
When asked about the experience of working with a student trying to produce a 
multimodal dissertation, Dr. Robin Brown, Justin Schell’s advisor, from the University of 
Minnesota, reflected on the issues or challenges of trying to produce a multimodal dissertation, 
or any other innovative type of dissertation, as a result of what he calls a bifurcation of the field 
of education. On one side there’s a radical and liberatory pedagogy along the lines of Paulo 
Freire and others. But, there’s another side to the discipline that is historically immensely 
conservative. As described in the section above regarding the evolution of the field of education, 
the pressure to emulate the “hard sciences” and to prove its worth, has produced a conservative 
discipline manifested in resistance to digital mediation. 
Dr. Peter Vietgen, who was a member of Rebecca Zak’s dissertation committee, also 
talked about his own experiences and his own path at Brock University with regards to working 
with multimodality. The university does have the stipulation that alternative modes and artwork 
can and will be considered for such matters as tenure and rank advancement. However, in his 
own career when he went up for tenure, he shared, he had to explain himself, and he had to 
convince others of the value of his work and why it deserved to be recognized. He did get 
tenured, and others have since applauded his work. But, he still had a lot of convincing to do in 
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order to have his work accepted. 
Not all universities, however, are equally resistant or strict with regards to the format a 
doctoral dissertation must follow. Dr. Judith Pascoe, Anna Williams advisor, described how at 
the University of Iowa, all they had to do was get five people in the English Department to agree 
to be on the dissertation committee. According to her recollection, the University did not have a 
specific rule that stipulated what a dissertation had to look like, and since it did not specifically 
prohibit the inclusion of podcasts, they just did it “. . . as long as she could get people on her own 
committee to say yes this is a dissertation, that's all she needed to do . If the dissertation 
committee said it was OK, it was OK.” The trick, for Pascoe, was in getting the dissertation to 
have enough of what a traditional dissertation includes so that people would sign on to saying 
“Yes, this counts as a dissertation.” 
Dr. Pascoe did describe some of the tension that arose from the cross-disciplinarity in 
Williams’ work. Because she was doing a literature analysis, but which also commented on 
issues of education, and this created some tension among the committee members questioning 
whether she should be allowed to do that since she was not trained as an education specialist. 
There was a question of legitimacy and not just the challenge of working with multimodality, but 
also the challenge of working across disciplines, which goes beyond the scope of this study but 
should be mentioned as one of the issues raised in this particular case. 
When asked what value the video or audio added to the dissertation, all professors had a 
very strong reaction and enthusiastic support of the value of multimodality and the work their 
students produced. 
In the following video, Robin Brown refers to the new knowledge-making process and 
stresses how the video element in Justin Schell’s work created new knowledge of great value and 
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produced something that is a great gift to all of us, which could not have been done through text 
alone:  
 
Video 40: https://www.youtube.com/watch?v=wWKcpgUPhpk&feature=youtu.be  
Peter Vietgen describes multimodal work as more holistic. When you can explore a topic 
from various perspectives and using different modes of communication, then you can see a more 
complete picture. It’s quite “obvious” to those working in the arts and those who have embraced 
multimodality. But, “we still have to convince others – it’s their loss! They are lagging behind.” 
Judith Pascoe discussed the use of audio in Anna Williams’ dissertation and how the 
intellectual conversation is enhanced by the podcast format, bringing the voices of the people she 
is talking to. In this video, Pascoe shares how Williams’ work has generated so much interest, 
with different people from different fields contacting her to ask about Williams’ dissertation. She 
says no one had ever done that before with any of the dissertations she had ever worked with: 
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Video 41: https://www.youtube.com/watch?v=DZ8ugZkkueo&feature=youtu.be  
When asked about the question of how to ensure rigor in a multimodal or innovative 
dissertation, all advisors had a strong reaction to the suggestion that rigor would in any way 
suffer by the inclusion of the different modes and argued instead that rigor comes from the 
process, not the medium.  
Robin Brown argues that the question of rigor is an argument about traditional forms 
being seen as more valid more etic, more real than new forms. Below, you can hear him discuss 




Video 42: https://www.youtube.com/watch?v=5rfD8gCRBwk&feature=youtu.be  
Robin Brown continues with the idea of the complexity of film and the ability to use film 
within academic discourse. He argues that film can be just as semiotically dense as any written 
text and just as semiotically definitive. For Brown, the question of rigor should be understood in 
its full historical political-economic context of what it means to change the discursive modality 
“...because then you'll know why some like it, why some hate it, why it's being resisted, why it's 
being fought.” 
Vietgen also expressed that he feels the idea of rigor is flawed. Coming from an arts 
perspective, he is used to working with different modes. And the notion that academics have of 
the importance of the written word is incomplete. He argues that the arts are perfectly capable of 
expressing and representing with academic rigor. Academics are lagging behind, he says. For 
Vietgen, just because the work is not done in the traditional written text format, does not mean 
that it is not rigorous. But unfortunately, he admits, you still have to do a lot of convincing. 
Academia is not always ready to accept alternative or multimodal works as part of the academic 
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circle, “so, we still have to fight for the inclusion of the arts in the production of academic 
work.”  
Pascoe expresses her skepticism of the word rigor, not because she does not feel that 
academic work should be rigorous, but rather that simply following a traditional path will not 
necessarily ensure rigor.  In this video she questions the notion of academic rigor:   
 
Video 43: https://www.youtube.com/watch?v=_8o90ykb5WA&feature=youtu.be  
Another topic brought up by Dr. Pascoe is the skills needed to produce multimodal 
works, whether it is video, audio, or any other form. While she did not want to suggest that one 
should not consider working with multimodality unless they are already an artist or a skilled 
videographer or podcaster, she did reflect on the challenge of having to learn a double skill set, 
of how to write a dissertation and having to learn the technical aspects of working with other 
mediums. She reflected: 
“. . . it would suggest that If we did want to allow people who do not already have 
that kind of previous background to do these things, then they would need pretty 
early on to be getting different kinds of education in graduate schools, so they 
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develop the kinds of skills they would need to do this kind of project. 
In the end, I think that Pascoe sums it up well when she says: “So yeah, I think there's 
just all those kinds of conversations that would need to keep going on.” 
 
4.6.7 University guidelines and requirements 
The universities involved in the four case studies are 
• The University of Northampton in the UK. 
• Brock University in Ontario, Canada. 
• University of Minnesota 
• University of Iowa 
There is actually quite a bit of variation among the four universities regarding the level of 
detail provided and required for doctoral dissertations. Below, I present the requirements and 
guidelines from each university, plus the University of Illinois, where I am conducting the 
present study. It is interesting to note that in a couple of places, specific mention is made with 
regard to the inclusion of multimodal files, while in others, no mention at all is made - and at 
least for one of the authors, Anna Williams, at the University of Iowa, that lack of mention was 
used to her advantage: "If they didn't say it couldn't be done, then she just did it." 
 
University of Northampton 
Here is Northampton’s policy for dissertation submission. This information was retrieved 
from their website in October of 2020.  
What to submit: 
• Practice-based research degrees: If your PhD is practice based you should submit 
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both your written work and your practice (or documentation of it). When submitting 
the files, you should make clear how they should be uploaded and subsequently ‘read’ 
in relation to the written component of the thesis. 
• PhD by Publication: You are expected to submit the critical commentary for 
NECTAR and, if possible, separately deposit in NECTAR the published works which 
form the basis of the thesis. (The NECTAR team in LLS will check and make live 
any items they can, and create links to other available full-text copies where 
necessary e.g. on journal webpages.) 
• All research degrees – full text: You should submit the full text of your thesis, 
including a copy of the abstract and, optionally, any supplementary information (such 
as multimedia files, datasets etc.) that you wish to accompany the thesis. If you are 
uncertain about the suitability of these for upload or dissemination then contact the 
NECTAR team (mailto:NECTAR@northampton.ac.uk) for advice. 
• All research degrees – metadata: NECTAR can make public a range of metadata 
which showcase your work and help others to find and use it. Examples of useful 
metadata include keywords, the names of your supervisors, your     funder and project 
details (if relevant, e.g. if you have been working within a funded research group), 
your ORCID (http://orcid.org/) identifier (if you have one) and links to related web 
pages and other documents. If you have published from your thesis then you may 
wish to provide a link to the article(s). 
Note how the University of Northampton does mention the inclusion and uploading of 
multimedia files. In addition, they do have a provision for "practice-based" research, where 
students are expected to submit a written portion of the work, plus additional documentation 
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containing evidence from the practice portion of the study, such as video, images, sound, or other 
alternative forms. But, regardless of what form the multimedia element may take, the written 
component must also be present. So, a written dissertation without any multimedia is acceptable, 
but a multimodal dissertation without a written component is not. Roy Wallace brings up this 
point in his interview and relates how his original idea for what he wanted to produce, had to be 
adapted to suit the requirements of the university. 
 
Brock University  
Brock actually has a special section for the inclusion of multimodality, but it is also worth 
noting how it states that the dissertation must also contain a written component. This information 
was retrieved from the university’s website in October of 2020.  
 
Multimodal Format (In order of appearance) 
Prefatory pages 
• Frontispiece or Quote Page (optional); faces the title page 
• Title Page 
• Dedication (optional) 
• Abstract (maximum 350 words) 
• Preface (optional) 
• Acknowledgment (optional); should appear in the prefatory pages only and not in 
each paper. 
• Table of Contents (listing chapter heads and subheads, bibliographies, and 
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appendices) 
• List of Tables (if any) 
• List of Figures or Illustrations (if any) 
• List of Plates (if any) 
• List of Symbols, Nomenclature, or Abbreviations (if any) 
• Footnotes (if any) 
• Bibliography 
• Appendices (if any) 
A multimodal thesis/dissertation is a work in which the key component is a performance 
or piece of art. For multimodal theses, part of the work can be produced in a digital or print 
format, but key elements of the dissertation experience rely on the exam committee’s direct 
experience with media, visuals, moving images, pieces of art, and performance. 
• The thesis must have a written component. 
• There is a heavy emphasis on film, videos, slides, electronically interactive 
word/image-based text. 
• Key elements of the work depend on direct experience with or interaction with a text 
whose physical form may be changed as a consequence of the interaction. 
• Students producing multimodal dissertations should consult with the institutional 
library to find out if the text format is uploadable for the library and Theses Canada 
Portal (www.nlc- bnc.ca/thesescanada) on the Library and Archives Canada website 
for advice on formats. 
Brock University was willing to accept Rebecca Zak's multimodal dissertation, but she 
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indicated in her interview how she had a lot of convincing to do in order to get her dissertation 
accepted. In Zak's case, she produced a video documentary as her dissertation, accompanied by a 
blog that contained the elements that did not fit or were not well suited to be included in the 
video - either because it would make it too boring to watch, or too long for the documentary. The 
dissertation accompanying blog contained the required elements that could not be included in the 
video, with a running commentary on topics such as copyright, methodology, and self-reflection. 
 
University of Minnesota  
Minnesota has a very detailed and specific description of what should be included and 
how it should be formatted. The following images were retrieved from the university website in 
October 2020.  
 
Figure 14: University of Minnesota Guidelines 1 (University of Minnesota, 2020) 
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Figure 16: University of Minnesota Guidelines 3 (University of Minnesota, 2020) 
Like the other authors, Justin Schell also had to submit a PDF file with his multimodal 
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dissertation. In his case, rather than having one long documentary, such as in the case of Rebecca 
Zak, he opted for including short clips together with the written text. Schell produced two forms 
of his dissertation, one online version with all of the media embedded, and one conventional 
PDF file, where he placed a static image of a play button to indicate where the video would go. 
The image below shows a sample of what he included in the PDF version of his dissertation to 
show where the video would go: 
Figure 17: Justin Schell Dissertation Screen Shot. (Schell, 2013) 
 
University of Iowa Thesis formatting Guidelines 
It is interesting to note that the University of Iowa guidelines contain a list of “required” 
and “optional” elements. Perhaps among the four universities included in this study, Iowa is the 
most flexible and open to interpretation. Anna Williams and her advisor, Judith Pascoe, both 
mentioned the fact that since it was not stated anywhere what format the thesis should take, then 
they used it to their advantage and simply submitted the dissertation with the corresponding 
audio files. In Anna Williams's case, as long as her committee approved her work, then the 
university was willing to accept it. 
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Figure 18: University of Iowa Dissertation Requirements (University of Iowa, 2020) 
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University of Illinois 
And for comparison, here is the information from the University of Illinois regarding the 
formatting requirements for dissertation submission. The information can also be found at: 
https://grad.illinois.edu/thesis/format  
It is worth noting that it is also very detailed and specific in terms of what is expected to 
be included and how it should be formatted (not leaving much room for deviation). 
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Figure 19: University of Illinois Dissertation Requirements (University of Illinois, 2020) 
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As one can see from the examples above, the requirements for doctoral thesis submission 
varies across the different institutions. This situation does not help the plight of the student who 
may wish to produce a multimodal dissertation. Since most students enter graduate school 
without a firm idea of what they are going to do for their, it is unlikely that requirements for 
dissertation submission is something the prospective student will look at prior to selecting what 
program to join. Only later in the process or when starting and writing the dissertation, will the 
student find out what he or she is up against. At that point the student will find out whether the 





CHAPTER 5: RECOMMENDATIONS AND CONCLUSION 
 
After interviewing all the authors and their supervisors for this study, it becomes clear 
that producing a multimodal doctoral dissertation does require extra work, perseverance, 
determination, and some convincing about its purposefulness. It is evident that much work still 
remains to be done to promote and enable future doctoral students who wish to produce a 
multimodal dissertation the ability to do so. 
This brings me back to my inspiration for undertaking a multimodal dissertation and the 
work of Nick Sousanis, Unflattening. In an interview in 2015, Sousanis described how he wished 
to help future students producing multimodal works: 
 
Video 44: https://www.youtube.com/watch?v=iRfeMPqwaHc&feature=youtu.be  
Sadly, his wish has not yet been realized, and he was not the last to have to argue for the 
validity of a multimodal dissertation. We still have to continue arguing for the value and the 
rigor of multimodality in producing quality academic work.  
I present below some reflections and recommendations for future students – and others – 
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who may be interested in the possibility of including multimodality in their dissertations. The 
recommendations presented here are not just for future students, but for others such as advisors 
who may wish to encourage and support their students’ yearning for innovation; for librarians 
discussing issues of preservation, and even for other academics and scholars who may wish to 
incorporate multimodality into their work. I propose a new way of looking at the doctoral 
dissertation that is more responsive to the changing times, more accessible, and more diverse and 
inclusive. I share Smith's (2016) conviction that we must explore new forms of the doctoral 
dissertation that dare to break with the traditional form of the text-only monograph. 
 
5.1 GET THE RIGHT COMMITTEE 
One of the points that all four dissertation authors and advisors seem to agree on is the 
importance of finding and getting the right committee on board. 
All interviewed participants discussed either having issues trying to convince some of 
their committee members, or having to find new committee members who could support their 
effort (and in some cases, help convince the other committee members). You can hear prof. 
Brown's advice below on the importance of finding the right advisor and committee:  
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Video 45: https://www.youtube.com/watch?v=rZubjTVdHh8&feature=youtu.be  
For my own dissertation, I must admit that my committee and my advisors were 
extremely supportive from the start. I was very lucky in so many ways because when I started the 
doctoral program, I did not yet know what I wanted to research. I did not enter the program with 
the intent or the idea to produce a multimodal dissertation. So, I feel very fortunate to have found 
myself in the right place, at the right time and to have encountered not just sympathetic ears, but 
actually to have advisors who have championed my work and encouraged me all along. 
Unfortunately, this may not be the case for all students entering graduate school to pursue 
a doctoral degree. As Anna Williams described in her dissertation process, and this may also be 
the case for most of us: students often don’t know what is going to be their focus when they join 
the doctoral program, or in some cases even after they have started working on the dissertation. 
And this would make it difficult for some to be able to find committee members and an advisor 
who will be supportive of their efforts to innovate. For many students, the dissertation writing 
process can be full of unexpected turns, changes, and surprises, which makes finding the right 
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committee that much more challenging and perhaps even risky, since a student may not know in 
advance what they will encounter. What a student sets out to do, may turn out very different 
from the end result, so finding the right advisor who will have an open mind to innovation is 
critical.  
All four cases studied in this dissertation were successful in producing and defending 
their multimodal dissertation, but they all acknowledged and expressed the sentiment of having 
to do some convincing along the way.  
 
5.2 KNOW WHAT YOU'RE GETTING INTO 
If you are reading this work and you are a doctoral student considering including 
multimodality in your dissertation, you should know what you are getting into. 
“Do your homework!” This is the advice given by Peter Vietgen, who was one of 
Rebecca Zak’s committee members. This idea was shared by all advisors interviewed, that if you 
are considering producing a multimodal doctoral dissertation, you should look for others who 
have done something similar in your field and see how they did it. And be prepared to justify 
your work. Know why you want to include video or other modes and understand that you may 
have to work twice as hard. In all four cases studied here, their authors shared the inordinate 
number of hours spent planning, recording, editing, and producing the video and audio portions 
of their dissertations. The number of hours required to produce a multimodal dissertation may, in 
fact, far exceed what a traditional dissertation would require. Students producing multimodal 
works may have to work twice as hard and need to put in a lot more hours. And they may have to 
do a lot of convincing and persuading. Roy Wallace also mentioned more than once the fact that 
attempting to produce a multimodal dissertation requires extra work: 
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“Yeah, that's the bottom line you're going to work harder than anyone else to 
achieve a similar goal . . . but yeah, I think it's a worthwhile venture because the 
world is changing, technology has changed, everything and academia might, you 
know, this time next year maybe a very different conversation, you know.” 
“Expect Resistance!” Resistance is also a sentiment expressed by all the participants in 
this study. Although in all four cases the dissertations were successfully defended, both authors 
and advisors acknowledged some form of resistance, either from other committee members or 
simply from the university and the requirements for what must be deposited in the archives. All 
four dissertation authors expressed gratitude towards their advisors and they were very 
appreciative of the support they received, but they also shared how they had to make some 
modifications to their original plan because of different requirements. In my own case, I received 
tremendous support from my advisors, and yet, I too will have to make adjustments in order to 
deposit my finished dissertation. Even if the advisor is on board with the idea of a multimodal 
dissertation, the student trying to work with multimodality should probably expect some 
resistance from some of the committee members and be ready from the start to be able to defend 
and articulate what the multimodal component is adding to the dissertation, that could not be 
accomplished by text alone. So, depending on where each student is in their career, they must 
consider whether this is a fight they wish to undertake. It may not be for everybody. 
“Understand the consequences.” Another point that was mentioned by more than one 
of the interviewees and their advisors was the consideration of whether the production of a 
multimodal dissertation may have additional consequences for someone’s career prospects. So, 
once again, you should know what you’re getting into and the reasons for pursuing one form of 
dissertation or another. If someone is intent on pursuing a tenured position at a major research 
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university, then they better produce a dissertation that follows the type of work produced in their 
field, by those who will be making hiring decisions and those who will be sitting in those tenure 
committees. The doctoral candidate must understand that the type of work they produce may 
have consequences in terms of the job market and career path. So, it is very important to 
understand what your career goals are and what you need to do to get there, whether it’s tenure 
or research, or something else. In their interviews, both Rebecca Zak and Justin Schell expressed 
that getting a job as a university professor was not in their career plans, so there were no negative 
consequences for them. In my own case, the same is true, at least at the moment. Based on my 
current job and career goals, the creation of a multimodal dissertation will have no negative 
impact on my career advancement. This is an important consideration for anyone who is 
considering entering a doctoral program: know why you want a doctoral degree and what you 
hope to accomplish with it. 
 
5.3 UNDERSTAND THE TECHNICAL ASPECT 
Another critical aspect of attempting to create a multimodal dissertation is that you 
should understand the technical skills needed to produce your vision, whether you plan to work 
with video, audio, or other modalities and alternative formats, such as the creation of an 
interactive website or other technology. 
In all four cases interviewed for this study, the authors had prior experience and expertise 
working with the medium they chose to produce for their dissertation. In fact, it was in part this 
prior experience that inspired them to decide to incorporate either video or audio into their work. 
They did not have to learn an entirely new set of skills in addition to learning how to write and 
conduct their research. Their advisors indicated they were not necessarily involved in helping 
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and guiding the technical aspects of the production of the videos and podcasts that went into the 
dissertations. 
If you are coming into your doctoral dissertation with a particular set of skills in 
multimedia, such as video, audio, or perhaps graphic design or drawing, then you may already 
have an advantage and perhaps you already know what this type of work entails. Rebecca Zak 
expressed how these skills gave her the confidence to keep arguing and to keep pushing to be 
able to move forward with her idea. She stressed how she had to do all kinds of convincing in 
order to succeed in getting all her committee members to accept her multimodal dissertation. 
“And I just wouldn't take no for an answer,” Zak states. 
But, with regard to the technical skills needed to produce a multimodal dissertation, Roy 
Wallace took a slightly different approach. Although Wallace comes from a background in video 
production and he had previously created many video documentaries, he chose a different 
approach for his dissertation. Rather than going for the traditional media production approach, he 
decided to use what he calls the “media data approach” – which can be employed by anyone with 
no previous media production experience. Wallace calls his production an academic video essay. 
This video essay involves the creation of a series of slides with an audio voice-over recording. 
This type of recording can be accomplished by anyone with access to the Internet and who 
follows the same steps as a standard research project would follow. “And you don't have to have 
any media production skills then.” 
Roy Wallace’s work can serve as an encouragement for those who may not have much 
previous experience in film or radio production, such as the other cases studied here. In the 
following video, Roy Wallace describes how his work can serve as a model and a guide for 
others who may not have professional video production skills: 
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Video 46: https://www.youtube.com/watch?v=Ziq0QtmuWUA&feature=youtu.be  
 
5.3.1 Consider the logistics, programs, and software needed 
Aside from knowing how to work with video and audio files, it is also critical for the 
aspiring doctoral student considering incorporating multimodality into their work, to make sure 
they can have access to the necessary tools required to produce the desired work. Anyone 
working with media files knows this is very time-consuming work, and in the following video, 
Anna Williams reminds us that in the beginning of her dissertation, she had to spend hours in the 
studio at the university, to edit her podcasts, until she was able to get the program she needed in 
her home computer, and only after that she was able to work on her own schedule: 
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Video 47: https://www.youtube.com/watch?v=GMhSqdGg5YY&feature=youtu.be  
 
5.4 TAKE OWNERSHIP OF YOUR DISSERTATION 
Roy Wallace gives all of us a very important reminder with the following video reflection 
on the importance of taking ownership of the doctoral dissertation process: 
 
Video 48: https://www.youtube.com/watch?v=4oFeyH4sfnc&feature=youtu.be  
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Writing a dissertation is a massive undertaking that will take a long time and a lot of hard 
work. So, this advice probably goes to anyone writing a dissertation, multimodal or not. The 
more invested and the more “in charge” the student is able to become, the more meaningful and 
rewarding the experience will be. In the end, it should be “your” dissertation. Advisors will 
provide tips and guidance, but ultimately, it’s your dissertation. In all cases included in this 
study, and my own dissertation included, the authors had a very good relationship with their 
advisors and in spite of the challenges and difficulties they encountered, they had the necessary 
support to move forward. This takes us back to the importance of selecting committee members 
who will also understand and support the multimodal dissertation. At each step of the process, 
the doctoral candidate should be in the driver’s seat and taking an active role in the entire process 
from beginning to end. 
 
5.4.1 Trust your vision! 
Although the advisors interviewed for this study indicated that they were less involved in 
the technical aspects of the multimodal dissertation, and they were supportive of the concept of 
producing a multimodal dissertation, some of the authors spoke about the challenge of trying to 
get approval for something while it was still just a concept in their heads – and in cases difficult 
to explain in words. In this video, Anna Williams describes the challenge in trying to describe 
her work before she had anything to show:  
 137 
 
Video 49: https://www.youtube.com/watch?v=66HVvs6wPss&feature=youtu.be  
Below, Rebecca Zak reflects on how some committee members may feel uncomfortable 
to agree to an innovative idea without being able to see the work in advance:  
 
Video 50: https://www.youtube.com/watch?v=VWU4a1eDwmY&feature=youtu.be  
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5.4.2 Push! Keep Pushing. Be confident, Be Persistent 
When asked what would be their advice for someone who is starting out now and wants 
to include multimodality in their dissertations, the need to be confident and to be persistent came 
up several times during the various interviews. For Rebecca Zak, the message of being persistent 
and not taking no for an answer was really key. 
In her assessment, a lot of doctoral candidates may feel they “have to fit in order to get 
through and I think that that's a mistake.” If students are able to have a vision, and then have the 
confidence to be persistent, the opportunities and the potential for growth is enormous. She 
states: 
“I think if more undergraduate and Masters level students could see that the 
dissertation could be, for lack of better term, more exciting, then I think a lot more 
people would pursue it. I think that academia, people think of academia in one 
way which is, nose in a book writing on computer text, text, text, text, text, text, 
and we don't live in an era that is text-based by any means.” 
All the authors in all four case studies discussed the need to do some convincing at some 
point in their process. In some cases, some of the committee members needed to be persuaded. In 
others, it was the need to work within the university guidelines and having to adapt or find ways 
to meet all the requirements for the dissertation deposit. But in all instances, the authors needed 
commitment in order to see it through. In the words of Roy Wallace: 
“I think that would be the advice that I would give anyone working in this field, is 
that you are stepping into a challenge if you undertake a PhD. But you're stepping 
into a mega challenge if you undertake a multimodal PhD and you have to be 
driven to do that.” 
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In the following video, Roy Wallace describes how he was “a problem to be deal 
with” and how he could have used someone like himself to guide him when he first got 
started:  
 
Video 51: https://www.youtube.com/watch?v=8wPP8z5wZW8&feature=youtu.be  
 
5.4.3 Understand the glacial progress of the publishing world 
It is worth noting that Justin Schell now works as the Director of the Shapiro Design Lab, 
at the University of Michigan Library, and as such he continues to be engaged with students 
trying to work with multimodality and also the challenges and questions of preservation and 
longevity of such work. He talks about the “glacial progress” of developments in the academic 
publishing world. While he feels encouraged by the increasing number of people who are 
interested in, and working with multimodality, he also sees the need to work within the technical 
requirements, as well as the possibilities and affordances of each medium and new platforms 
coming out. So, while it is true there are still challenges and barriers to be overcome, it is also 
encouraging to see movement in the direction of widening the notion of academic work, and to 
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see people making progress in studying and producing multimodal scholarship. 
 
5.4.4 COVID and multimodality 
Conducting research and writing this dissertation in the Summer and Fall of 2020, during 
the onset of the COVID-19 pandemic, has brought about a whole new set of questions and 
considerations. As a result of the spread of the virus, education has been forced to reinvent itself 
and almost everyone has had to adapt to working in the virtual environment. For a few pioneers, 
who were already working online, not much has changed, but for most, the transition to working 
exclusively online has had more dramatic consequences. Whether by choice or not, most 
instructors were forced to adapt to teaching online, and for many, this has also increased the use 
of video and flipped classroom models. What has been called the “new normal” relies much 
more heavily on the use of technology and the inclusion of video and other alternative means of 
communication. What long term impact this may have still remains to be seen. It is possible the 
pandemic may help expand the reach and the impact of multimodality as an accepted form of 
work for students, for teachers, and for scholarly research as well. In the following video, Roy 
Wallace reflects on the COVID crisis and its possible implications for the promotion and 
acceptance of multimodality in academic research:  
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Video 52: https://www.youtube.com/watch?v=fEMRduGsK9E&feature=youtu.be  
 
5.5 EXPANDING THE REACH – FINDING YOUR VOICE 
5.5.1 I want my friends and family to be able to read my dissertation! 
One of my objectives with this study and the writing of this dissertation was the 
expansion of what a dissertation could include or look like, and how multimodality can help 
make academic work and doctoral dissertations more accessible to a wider audience. Both Anna 
Williams and Rebecca Zak expressed that same idea with regards to their dissertation. You can 
hear below how Anna Williams describes her desire to make sure her work is accessible to more 
than a handful of academics: 
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Video 53: https://www.youtube.com/watch?v=I8DLHc5sDRA&feature=youtu.be  
In the following video, Rebecca Zak presents a similar argument about how she wanted 
her work to matter beyond academia and how research should be relevant and accessible to 
practitioners in the classroom: 
 
Video 54: https://www.youtube.com/watch?v=JSV64wJ4Pbo&feature=youtu.be  
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Roy Wallace also contended with the question of reach from a slightly different 
perspective. He was intent on how to enable others to work with multimodality regardless of the 
level of expertise and technical skills. His promotion of the video essay format, utilizing a set of 
narrated slides, plays a critical role to provide the example and model to help expand the 
possibilities for other prospective doctoral candidates. 
Whether trying to expand the reach of the dissertation by working on the message and the 
mode of communication, or focusing on creating a model accessible to most, the common intent 
expressed by all of them was the desire to make sure their work could be read and consumed by 
more than just a couple of people. 
The dissertation advisors, Judith Pascoe and Robin Brown also echoed this sentiment 
when discussing the incorporation of video and audio podcasts into the dissertation. The ability 
to make the dissertation more accessible and interesting to a much broader population of people 
is of great consequence and it matters that we continue to promote and disseminate knowledge 
and knowledge making. Academic work, when viewed under this light, is not just for a handful 
of scholars, isolated in their study, but rather we dare to envision work that can be accessible to 
teachers in the classroom, and students everywhere - where the knowledge can be applied and 
help direct future inquiry. 
 
5.5.2 Interdisciplinarity 
Judith Pascoe brought up another important point in discussing the way universities are 
set up and organized, which typically limits students’ ability to move between disciplines and 
work in cross-disciplinary spaces. In the case with Anna Williams’ dissertation, one of her 
advisors was in the non-fiction writing program, and another was in the regular literature 
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program, which turned out great for her because she was able to draw on two different skill sets. 
Pascoe suggests maybe we need to think beyond disciplinary constraints and imagine the new 
possibilities created “by having co-directors that are not in the same department or in the same 
field.” Traditionally, it is common to have one committee member from a different department, 
but Pascoe suggests expanding this to make it a regular practice and really encourage students to 
explore their topic from really different perspectives - "this would be exciting!"  
 
5.5.3 Validating Voice 
One of the big catalysts for the inclusion of multimodality in academic and dissertation 
writing is the desire and possibility to expand the reach and the audience for producers and 
consumers of scholarly work. This brings me back to the theoretical underpinnings of this study 
in the work of Paulo Freire's Critical Pedagogy - validating the voice of the oppressed. “You and 
I are probably in the same validating the voice business which is why we're doing the kind of 
work we're doing" (Robin Brown). It’s all about multimodality, it's just opening up and 
expanding the audience and allowing people to use different voices. 
If education is to meet its function in society, we should continue to insist on valuing and 
promoting different ways of thinking, knowing, and communicating. Multimodality can help 
widen and encourage more diverse participation in the production of knowledge, offer alternative 
modes of inquiry, and make scholarship more accessible beyond the narrow academic circles. 
 
5.6 CONCLUSION 
In the attempt to answer the research question of how some doctoral candidates were able 
to successfully overcome the problems/challenges typically encountered when trying to create 
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and defend a multimodal doctoral dissertation, several common threads and challenges were 
identified. The need to find a supporting doctoral committee and supporting advisors came 
across very loudly. The need to understand the technical aspects, the special skills, and the need 
for persistence and determination were also present in all interviews. Even though not all those 
interviewed actually made this specific statement, I think it came across very clearly that all 
interviewees felt that the dissertation they produced was in fact richer and more powerful 
because of the incorporation of the video and audio elements.  
Why is the incorporation of video or audio clips more powerful or more meaningful that 
written text?  What do they add?  In Robin Brown’s interview video clip, when he slaps the table 
and says: “You can feel it, you can smell it…” His animation and the tone of his voice speaks for 
itself and it carries a much more powerful message then what could be transmitted through text 
alone. I don't believe we can say that video, and/or audio is more powerful or less powerful than 
written text. Each mode brings a different aspect and adds something more to the message. In 
some instances, images, video, and audio can serve to frame the written text; the different modes 
when put together can amplify the message by providing different layers as Anna Williams 
describes it, or in some instances the video or audio may stand alone. The multimodal element in 
all four dissertations studied here, was critical to making the argument – not a mere illustration to 
the text. The contents of the video and audio is not repeated in the text, in places it stands instead 
of text. The full scope of the message cannot be understood without the multimodal component. 
And by the same token, the complete dissertation cannot be understood without the text.  
Perhaps the question is not whether video or text is better, but that the combination of 
video, plus audio, plus text provide a richer meaning than any one mode alone would enable us 
to have (Kress, 2000, 2006, 2010).  
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The power of multimodality is not simply the addition of images or video juxtaposed to 
text and thus increasing the meaning of such text. Rather, through a “process of braiding” or 
“orchestration,” where the combined total transcends the sum of its parts – offering different 
kinds of meaning not possible through each isolated mode alone (Hull & Nelson, 2005). 
The question of the value of expanding the notion of academic knowledge still remains. 
One way to think about it is by considering the reach of the dissertation. Traditionally, doctoral 
dissertations do not have a wide audience. They may be read by a handful of people, including 
the dissertation committee and a few friends of the doctoral candidate. Looking at the 
multimodal dissertations included in this study reveals a very different situation where Zak’s 
video dissertation has more than 16.000 views on YouTube. William’s dissertation podcasts, 
while not reaching the same volume, shows hundreds of plays. And Justin Schell’s documentary 
also shows hundreds of views.  The numbers alone show these dissertations already have a much 
wider audience than the average traditional dissertation. That is not to suggest that all 
multimodal dissertations will have a wide readership, but it does show a promising potential to 
make this type of work more accessible to a wider audience.  
Both Williams and Zak expressed the concern with making sure their work could be 
understood and consumed by their family and friends. It seems they have achieved a lot more 
than that. And Schell, Williams and Zak have all been interviewed more than once by different 
journals and publications. Their work has generated a lot more interest than is common for a 
doctoral dissertation, as Dr. Pascoe also mentioned in her interview the fact that she has also 
been contacted by people wanting to know more about Williams’ dissertation. This is exciting! 
As someone who works in education, responsible for faculty development, it is 
encouraging to think that multimodality may offer the possibility to expand the reach and the 
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audience for academic work. Multimodality may not be the answer to everything and everyone, 
but it does seem to suggest we have a lot to gain by harnessing its affordances and embracing the 
incorporation of images, video, and audio into the doctoral dissertation and other academic 
works.  
 





Adams, M., & Blair, K. (2016). Digital dissertations: A research story. Kairos: Rhetoric, 
Technology, and Pedagogy. Retrieved from http://praxis.technorhetoric.net/tiki-
index.php?page=PraxisWiki%3A_%3ADigital+Dissertations 
Anderson, D., Atkins, A., Ball, C., & Millar, K. (2006). Integrating multimodality into 
composition curricula: Survey methodology and results from a CCCC research grant. 
Composition Studies, 34(2), 59–84. 
Anderson, K., Stewart, O. & Aziz, M. (2016). Writing ourselves in: Researcher reflexivity in 
ethnographic and multimodal methods for understanding what counts, to whom, and how 
we know. Anthropology & Education Quarterly. 47, 385-401. 
Anderson, L. (2006). Analytic autoethnography. Journal of Contemporary Ethnography. 35(4), 
373-395. 
Andrews, R., Borg, E., Davis, S. B., Domingo, M. & England, J. (2012). The SAGE handbook of 
digital dissertations and theses. London: SAGE Publications Ltd. 
Andrews, R. & England, J. (2012). New forms of dissertation. In R. Andrews, E. Borg & S. B. 
Davis (Eds.), The SAGE handbook of digital dissertations and theses (pp. 31-46). 
London: SAGE Publications Ltd. 
Archer, A., & Huang, C. (2017) ‘Academic literacies’ as moving beyond writing: Investigating 
multimodal approaches to academic argument. London Review of Education. 15(1), 63-
72. 
Archer, A. (2010). Multimodal texts in higher education and the implications for writing 
pedagogy. English in Education. 44(3), 200-213. 
Ball, C. (2004). Show not tell: The value of new media scholarship. Computers and 
 149 
Composition. 21, 403-425. 
Ball, C.E. (2012). Assessing scholarly multimedia: A rhetorical genre studies approach. 
Technical Communication Quarterly, 21(1). 
Bateman, J., Wildfeuer, J. & Hiippala, T. (2017). Multimodality: Foundations, Research and 
Analysis: A Problem-Oriented Introduction. De Gruyter Mouton, Berlin. 
Baxter, P. & Jack, S. (2008). Qualitative case study methodology: Study design and 
implementation for novice researchers. The Qualitative Report. 13(4). 544-559.  
Bazalgette, C. & Buckingham, D. (2013). Literacy, media and multimodality: a critical response. 
Literacy, 47(2), 95-102.  
Bezemer, J. & Jewitt, C. (2010). Multimodal analysis: Key issues. In: L. Litosseliti (ed), 
Research Methods in Linguistics. London: Continuum. pp. 180-197. 
Blevins, B., Rice, S. & Carpenter, R. (2015). Designing scholarly multimodal texts: A peer 
review process. The Peer Review, 0(0). Retrieved from http://thepeerreview-
iwca.org/issues/issue-0/designing-scholarly-multimodal-texts-a-peer-review- process/ 
Brinkmann, S. (2018). The Interview. In N. K. Denzin & Y. S. Lincoln (Eds.), The SAGE 
handbook of qualitative research (3rd ed., pp. 984-1026). Thousand Oaks, CA: Sage. 
Cope, B., & Kalantzis, M. (2000). Multiliteracies: Literacy learning and the design of social 
futures. London: Routledge. 
Cope, B., & Kalantzis, M. (2010). From Gutenberg to the Internet: How digitization transforms 
culture and knowledge. Logos (Netherlands), 21 (1-2), 12-39. 
Cope, B., Kalantzis, M., Chan, E., & Dalley-Trim, L. (2016). Literacies. Melbourne: Cambridge 
University Press. 
Cope, B., & Kalantzis, M. (2017). New learning: Elements of a science of education. New York: 
 150 
Cambridge University Press. 
Cope, B. & Kalantzis, M. (2020, in Print). Making sense: Reference, agency and structure in a 
grammar of multimodal meaning. New York: Cambridge University Press. 
Cope, B., & Phillips, A. (2014). The future of the academic journal. Oxford: Chandos. 
Creswell, J. W. & Creswell, J.D. (2018). Research design: Qualitative, quantitative, and mixed 
methods approaches. Thousand Oaks, CA: Sage Publications. 
Davidson, J., Dottin, J. W. Jr., Penna, S. L., & Robertson, S. P. (2009). Visual sources and the 
qualitative research dissertation: Ethics, evidence and the politics of academia—Moving 
Innovation in higher education from the center to the margins. International Journal of 
Education & the Arts, 10(27). Retrieved from http://www.ijea.org/v10n27/. 
Denzin, N. K., & Lincoln, Y. S. (2005). Introduction: The discipline and practice of qualitative 
research. In N. K. Denzin & Y. S. Lincoln (Eds.), The SAGE handbook of qualitative 
research (3rd ed., pp. 1–32). Thousand Oaks, CA: Sage. 
Denzin, N. K., & Lincoln, Y. S. (2018). The SAGE handbook of qualitative research (5th ed.). 
Thousand Oaks, CA: Sage Publications. 
Dicks, B., Flewitt, R., Lancaster, L., & Pahl, K. (2011). Multimodality and ethnography: 
Working at the intersection. Qualitative Research, 11(3), 227–238. 
Dusenberry, L., Hutter, L. & Robinson, J. Filter. Remix. Make.: Cultivating adaptability through 
multimodality. Journal of Technical Writing and Communication. 45(3), 299-322. 
Ellis, C., Adams, T., & Bochner, A. (2011). Autoethnography: An Overview. Historical Social 
Research, 36(4), 273-290. 
Fadel, C. & Lemke, C. (2008). Multimodal learning through media: What the research says. 
White Paper. Cisco Systems Inc. 
 151 
Flick, U. (2018). Triangulation. In N. K. Denzin & Y. S. Lincoln (Eds.), The SAGE handbook of 
qualitative research (3rd ed., pp. 761-791). Thousand Oaks, CA: Sage. 
Freire, P. (1981). Pedagogia do oprimido. Rio de Janeiro: Editora Paz e Terra. 
Freire, P. (1989). Educação como prática da liberdade. Rio de Janeiro: Editora Paz e Terra. 
Gee, P. (2004). Situated language and learning: A critique to traditional schooling. London: 
Routledge. 
Geertz, C. (1973). Thick description: Toward an interpretative theory of culture. The 
Interpretation of Cultures. New York: Basic Books. 
Gourlay, L. (2016). Multimodality, argument and the persistence of the written text. In A. Archer 
and E. Breuer (Eds.) Multimodality in Higher Education (pp. 79-91). Leiden: Brill. 
Hammersley, M. (1990). What’s Wrong with Ethnography? The myth of theoretical description. 
Sociology, 24(4), 597-615. Hammersley, M. (2018). What is ethnography? Can it 
survive? Should it? Ethnography and Education, 13(1), 1-17. 
Hancock, D., & Algozzine, R. (2006). Doing case study research: A practical guide for 
beginning researchers. New York: Teachers College Press. 
Heath, S. B., Street, B. V. & Mills, M. (2008). Ethnography: Approaches to language and 
literacy research. New York, NY: Teachers College Press. 
Holliday, A. (2016). Doing and writing qualitative research (3rd ed.) Thousand Oaks, CA: Sage 
Publications. 
Holliday, A. (2004). Issues of validity in Progressive Paradigms of Qualitative Research. TESOL 
Quarterly 38(4), 731-734.  
Hiippala, T. (2016). Aspects of multimodality in higher education monographs. In A. Archer and 
E. Breuer (eds). Multimodality in Higher Education (pp. 53-78). Leiden: Brill. 
 152 
Hiippala, T. (2017). An overview of research within the Genre and Multimodality framework. 
Discourse, Context & Media. DOI: 10.1016/j.dcm.2017.05.004 
Hull, G., & Nelson, M. (2005). Locating the semiotic power of multimodality. Written 
Communication, 22(2), 224–261. 
Ilagan, J. (2019). Research for All: How a fresh take on academic journals can pave the way for 
more informed and active public engagement. Institute of Education – University College 
London - London's Global University. Retrieved from 
https://www.ucl.ac.uk/ioe/research-projects/2019/jul/research-all 
Jewitt, C. (2005). Multimodality, reading, and writing for the 21st century. In Discourse: Studies 
in the cultural politics of education, 26(3), 315-331. 
Jewitt, C. (2008). Multimodality and literacy in school classrooms. In Review of research in 
education, 32, 241-267. 
Jewitt, C. (2012). An Introduction to Using Video for Research. Institute of Education, London. 
Retrieved from http://eprints.ncrm.ac.uk/2259/4/NCRM_workingpaper_0312.pdf 
Kairos: A Journal of Rhetoric, Technology, and Pedagogy. http://kairos.technorhetoric.net/ 
Kincheloe, J. L. (2001). Describing the bricolage: Conceptualizing a new rigor in qualitative 
research. Qualitative Inquiry, 7(6), 679-672. 
Kincheloe, J., McLaren, P., Steinberg, S. & Monzó, L. (2018). Critical Pedagogy and Qualitative 
Research: Advancing the Bricolage. In N. K. Denzin & Y. S. Lincoln (Eds.), The SAGE 
handbook of qualitative research (3rd ed., pp. 420-463). Thousand Oaks, CA: Sage. 
Krause, S. (2004). Yes, but is it writing? Inventio: Creative thinking about learning and 




Krause, S. (2012). Amateur auteurs: The Challenge of producing and publishing multimedia 
scholarship in writing studies. Presented at the Conference for College Composition and 
Communication, St. Louis, MO. March 2012. Retrieved from: 
https://www.youtube.com/watch?v=wP3mcdeA-sM&t=132s 
Kress, G. (2000). Multimodality. In B. Cope & M. Kalantzis (Eds.), Multiliteracies: Literacy 
learning and the design of social futures (pp. 182–202). South Yarra, VIC: Macmillan. 
Kress, G. (2005). Gains and losses: New forms of texts, knowledge, and learning. Computers 
and Composition, 22(1), 5-22.  
Kress, G. (2010). Multimodality: A Social semiotic approach to contemporary communication. 
New York: Routledge. 
Kress, G., Jewitt, C., Ogborn, J., & Tsatsarelis, C. (2001). Multimodal teaching and learning: 
The rhetorics of the science classroom. London: Bloomsbury 
Kress, G., & van Leeuwen, T. (2006). Reading images: The grammar of visual design. 
Abingdon/New York: Routledge.  
Kuhn, V. (2013). Embrace and Ambivalence. Academe 99(1), 8-13. 
Labaree, D. (2004). The Trouble with Ed Schools. New Haven; London: Yale University Press. 
Lagemann, E. C. (1997). Contested terrain: A history of education research in the United States, 
1890-1990. Educational Researcher, 26(9), 5-17. 
Lauer, C. (2009). Contending with Terms: “Multimodal” and “Multimedia” in the Academic and 
Public Spheres. Computers and Composition. 26(4), 225-239. 
Lee, M. (2014). The melancholy odyssey of a dissertation with pictures. Pedagogy: Critical 
Approaches to Teaching Literature, Language, Composition, and Culture, 15(1). 
 154 
Literat, I., Conover, A., Herbert-Wasson, E., Page, K., Riina-Ferrie, J., Stephens, R., 
Thanapornsangsuth, S. & Vasudevan, L. (2018). Toward  multimodal inquiry: 
opportunities, challenges and implications of multimodality for research and  scholarship. 
Higher Education Research & Development, 37(3), 565-578. Retrieved from: 
https://doi.org/10.1080/ 07294360.2017.1389857. 
Luke, C. (2003). Pedagogy, connectivity, multimodality, and interdisciplinarity. Reading 
research quarterly, 38(3), 397-403. 
Marchetti, L. & Cullen, P. (2015). A Multimodal approach in the classroom for creative learning 
and teaching. Psychological and creative approaches to language learning. 16(5), 39-51. 
Margolis, E. & Zunjarwad, R. (2018). Visual Research. In N. K. Denzin & Y. S. Lincoln (Eds.), 
The SAGE handbook of qualitative research (3rd ed., pp. 1026-1076). Thousand Oaks, 
CA: Sage. 
Mills, K. A. (2010). Shrek meets Vygotsky: Rethinking adolescents' multimodal literacy 
practices in schools. Journal of Adolescent and Adult Literacy, 54(1), 35-45. 
Mills, K. (2015). Doing digital composition on the social web: Knowledge processes in literacy 
learning. In B. Cope & M. Kalantzis (Eds.), A pedagogy of multiliteracies: Learning by 
design (pp. 172–185). New York: Palgrave/Macmillan. 
Mills, K. & Unsworth, L. (2017). Multimodal Literacy. Oxford Research Encyclopedia of 
Education. Retrieved from: 
http://education.oxfordre.com/view/10.1093/acrefore/9780190264093.001.0001/acrefore-
9780190264093-e-232?print. 
New London Group. (1996). A pedagogy of multiliteracies: Designing social futures. Harvard 
Educational Review, 66(1), 60–92. 
 155 
New Media Consortium. (2005). A global imperative: The report of the 21st century literacy 
summit. Retrieved from http://www.nmc.org/pdf/Global Imperative.pdf 
O'Halloran, K. & Smith, B. (2011). Multimodal studies. In K. L. O'Halloran & B. A. Smith 
(Eds.) Multimodal Studies: Exploring Issues and Domains. New York & London: 
Routledge. 
Palmeri, J. (2007). Multimodality and composition studies, 1960 – Present. (Electronic Thesis or 
Dissertation). Retrieved from https://etd.ohiolink.edu/ 
Prensky, M. (2001). Digital natives, digital immigrants. On the Horizon, 9(5), 1-6. 
Ponterotto, J. G. (2006). Brief note on the origins, evolution, and meaning of the qualitative 
research concept thick description. The Qualitative Report, 11(3), 538-549. 
Rogers, M. (2012). Contextualizing theories and practices of bricolage research. The Qualitative 
Report, 17(48), 1-17. Retrieved from https://nsuworks.nova.edu/tqr/vol17/iss48/3 
Rowsell, J. & Walsh, M. (2011). Rethinking literacy education in new times: Multimodality, 
multiliteracies, & new literacies. Brock Education, 21(1). 53-62. 
Schell, J. (2013). We Rock Long Distance: M.anifest and the circulations of diasporic hip-hop. 
(Unpublished Doctoral Dissertation).  University of Minnesota. Retrieved from 
http://hdl.handle.net/11299/151349.  
Schwandt, T. A., & Gates, E. F. (2018). Case Study Methodology. In N. K. Denzin & Y. S. 
Lincoln (Eds.), The SAGE handbook of qualitative research (3rd ed., pp. 590-619). 
Thousand Oaks, CA: Sage. 
Selfe, C. (2007). Multimodal composition: Resources for teachers. Cresskill, NJ: Hampton Press. 
Simpson, A.; Walsh, M., & Rowsell, J. (2013). The digital reading path: researching modes and 
multidirectionality with iPads. Literacy. 47(3), 123-130. 
 156 
Smith, B., Kiili, C. & Kauppinen, M. (2016). Transmediating argumentation: Students 
composing across essays and digital videos in higher education. Computers & Education. 
102, 138-151. 
Smith, S. (2016). Manifesto for the Humanities: Transforming Doctoral Education in Good 
Enough Times. Ann Arbor: University of Michigan Press. 
Sousanis, N. (2018). Frames of thought. PMLA. 133, 154–159. 
Sousanis, N. (2015). Unflattening. Cambridge, Mass: Harvard University Press. 
Stake, R. E. (1995). The art of case study research. Thousand Oaks: SAGE Publications, Inc. 
VanLeeuwen, T. (2011). Multimodality and multimodal research. In Margolis, E., & Pauwels, L. 
The SAGE handbook of visual research methods (pp. 549-569). London: SAGE 
Publications Ltd. 
Vasudevan, L., Schultz, K. & Bateman, J. (2010). Rethinking composition in a digital age. 
Authoring literate identities through multimodal storytelling. Written Communication, 
27(4), 442-468. 
Vygotsky, L. (1962). Thinking and Speech. Cambridge: The MIT Press. 
Wallace, R. ( 2019). From documenting subcultures to academic video essay: a critical 
examination of historical and contemporary documentary debates. (Unpublished 
Doctoral Dissertation). University of Northampton, UK. 
Warschauer, M., & Liaw, M. (2010). Emerging technologies in adult literacy and language 
education. Washington: National Institute for Literacy. 
Williams, A. (2019).  My Gothic dissertation: a podcast. PhD (Doctor of Philosophy) thesis, 
University of Iowa. Retrieved from https://doi.org/10.17077/etd.8a8q-65dh. 
Wysocki, A. (2005). Awaywithwords: On the possibilities in unavailable designs. Computers 
 157 
and Composition, 22, 55-62. 
Yin, R. K. (2018). Case study research and applications: Design and methods (6th ed.). 
Thousand Oaks: Sage Publication, Inc. 
Yin, R. E. (2013). How to do better case studies: (With illustrations from 20 exemplary case 
studies). In Bickman, L. & Rog, D. (Eds.) The SAGE handbook of applied social 
research methods (pp. 254-282). Thousand Oaks, CA: SAGE Publications. 
Zak, R. (2014). Raising creativity: A multimodal dissertation (Unpublished Doctoral 





Ball, C. [LightningEmperor68] (2015, February 6). Creating a Digital Portfolio - Cheryl Ball 
[Video file]. Retrieved from https://www.youtube.com/watch?v=6_kGrs6679Q. 
Ball, C. [Cheryl Ball]. (2009). On a Digital Tenure Portfolio: Dr. Cheryl E. Ball. [Video file]. 
Retrieved from https://www.youtube.com/watch?v=oJJER7diM6c 
Burruss, L. [bettshow]. (2016, July 25). From textbooks to playlists: The rise of multimodal 
learning [Video file]. Retrieved from https://www.youtube.com/watch?v=fI-
4n0gQh78&feature=youtu.be 
Cope, B. [American Educational Research Association]. (2014, January 24). Bill Cope discusses 
AERA Open [Video file]. Retrieved from 
https://www.youtube.com/watch?v=bFgZa0D7Bns 
Cope, B. & Kalantzis, M. [Education at Illinois]. (2019, March 6). Background to the 
 158 
multiliteracies project [Video file]. Retrieved from 
https://www.youtube.com/watch?v=WVRehngLMqs&t=291s 
Denzin, N. [Marc Spooner] (2014, December 9). Interview with Norman K Denzin Dec. 9th, 
2014 [video file]. Retrieved from https://www.youtube.com/watch?v=_ekg5FMKpYo. 
Digital Literacy [Digital Literacy]. (2009, October 19). Electronic Theses and Dissertations at 
the University of Illinois [Video file]. Retrieved from https://www.youtube.com/ 
watch?v=o3rUUPwtL2w&list=PLkkCGJAzvhIino9V87hK2aRbmNJSbGuKH&index=2
&t=0s 
Duncan, S., Gordon-Smith, P., & Oliver, S. [UCL Culture]. (May 16, 2019). Research for All – a 
journal for universities and communities [Video File]. Retrieved from 
https://www.youtube.com/watch?v=fR8PX8UG0aE 
Freire, P. [LiteracyDotOrg]. (2009, December 30). Paulo Freire – An incredible conversation 
[Video file]. Retrieved from https://www.youtube.com/watch?v=aFWjnkFypFA 
Gardner, P. [Pressbooks] (2018, Agust 18). Qualitative interviewing: More than asking questions 
and getting answers [video file]. Retrieved from 
http://qualitativeresearchontario.openetext.utoronto.ca/chapter/video-module-3-doing-
qualitative- research/ 
Geertz, C. [Prof Alan Macfarlane – Ayabaya] (2006, October). Full interview with Clifford 
Geertz – part one [video file]. Retrieved from 
https://www.youtube.com/watch?v=3dQDx3axrDs. 




Jewitt, C. [Sage Research Methods]. (2013, What is multimodal research? [Video file]. Retrieved 
from http://methods.sagepub.com.proxy2.library.illinois.edu/video/multimodal-research-
jewitt 
Judd, P. [Petra Judd]. (2017, March 19). Multimodal Literacies [Video file]. Retrieved from 
https://www.youtube.com/ watch?v=lX3EzVdZMDk 
Kalantzis, M. [Education at Illinois]. (2016, February 1). Introduction to the Concept of 
Literacies [Video file]. Retrieved from 
https://www.youtube.com/watch?v=OBspDrMPqEo 
Kalantzis, M. & Cope, B. (Education at Illinois]. (2016, February 1). Starting to write [Video 
file]. Retrieved from https://www.youtube.com/watch?v=7JKO-i91Rms 
Kincheloe, J. [Freire Project] (2013, August 13). Interview with Joe L. Kincheloe [video file]. 
Retrieved from https://vimeo.com/72834466 
Kuhn, V. [Virginia Kuhn] (2010, April 16). Part 2 Digital Literacies -desktop.m4v [Video file]. 
Retrieved from https://www.youtube.com/watch?v=PdJeR6GZX0I 
Kress, G. [Jeff Bezemer]. (2012, March 15). What is a mode? [Video file]. Retrieved from 
https://www.youtube.com/ watch?v=kJ2gz_OQHhI&t=460s 
Kress, G. [Jeff Bezemer]. (2012, March 15). What is multimodality? [Video file]. Retrieved from 
https://www.youtube.com/ watch?v=nt5wPIhhDDU 
Lincoln, I. [Marc Spooner] (2018, May18). Interview with Dr. Yvonna Lincoln during AERA 
2018 NYC [video file]. Retrieved from 
https://www.youtube.com/watch?v=iDXC23yK13c 
Mills, K. [AustAssocResEd]. (2015, August 27). National Summit on Student Engagement, 
Learning & Behaviour: Indigenous Heritage [Video file]. Retrieved from 
 160 
https://www.youtube.com/watch?v=sYRNnC-OfmU 
Nind, M. [SAGE Publications Ltd]. (2017). Researching innovation in qualitative research using 
in-depth case studies [video file]. Retrieved from https://methods-sagepub-
com.proxy2.library.illinois.edu/video/researching-innovation-in-qualitative- research-
using-in-depth-case-studies?fromsearch=true. 
SAGE Research Methods [ShortCutstv] (2017). Case study research [video file]. Retrieved from 
https://methods-sagepub- com.proxy2.library.illinois.edu/video/case-study-
research?fromsearch=true 
Salmos, J. [SAGE Publications Ltd.] (2017). Janet Salmos Defines Qualitative e-Research [video 
file]. Retrieved from http://methods.sagepub.com.proxy2.library.illinois.edu/video/janet-
salmons-defines-qualitative-e-research?clip=156632 
Schwandt, T. [Education at Illinois] (2011, October 24). Dr. Thomas A. Schwandt. [video file]. 
Retrieved from https://www.youtube.com/watch?v=bnS0fQ4tD4w&t=2s 
Sousanis, N. [ЭКСПО ПАРК]. (2015, November 12). Nick Sousanis discusses his book 
Unflattening Nov 12, 15 [Video file]. Retrieved from 
https://www.youtube.com/watch?v=0K214dRvNxE 
Stone, E. [TEDxMileHighWomen] (2016, October). Academic research is publicly funded - why 
isn't it publicly available? [Video file]. Retrieved from https://www.ted.com/talks/ 
erica_stone_academic_research_is_publicly_funded_why_isn_t_it_publicly_available?la
nguage=en#t-1868 
Wysocki, A. [Pearson North America]. (2016, July 7). Understanding and Teaching with MLA 
Handbook 8e [Video file]. Retrieved from 
https://www.youtube.com/watch?v=GNTRO5yWbag&t=463s ) 
 161 
Zak, R. [Raising Creativity] (2013, May 27). Raising Creativity (part 1/5): Rationale [Video 
file]. Retrieved from https://www.youtube.com/watch?v=GxYUBM0efso 
 
